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Introduction

This dissertation guide provides a framework to assist the learners along the doctoral program
journey and through the dissertation phases. The guide is a supplement to the Doctoral Degree
Program Catalog Student Handbook Addendum which includes program and course descriptions,
admission and graduation requirements, the dissertation process, as well as dissertation
committee roles and responsibilities. This important Student Handbook Addendum is vital
reading for every doctoral student before reviewing the information in this Dissertation Guide.
The guide has three main sections followed by an appendix with samples which are referenced in
the overviews. A summary for each main section refers to the courses using the overviews and
deliverable products.

Concept Paper Overview and Template Instructions: This is one of the main resources in
the Business Research Methods course. The final product of Business Research Methods
(BMB714D) is the Concept Paper. The Concept Paper is a brief document that serves as a
road map for the dissertation. The Concept Paper provides the essential framework to guide
the development of the dissertation proposal. After completion of the 16-week Business
Research Methods course, the student must pass the Comprehensive Exam. When the exam is
passed, the student becomes a “Doctoral Candidate” and can progress through the research
and dissertation phase of the doctoral degree which includes, Dissertation 1: Proposal and
Dissertation 2: Defense, courses. The next overview is used in these courses.

Proposal and Dissertation Overview and Template Instructions: The first section of this
overview is one of the main resources used in the DBA Dissertation 1: The Proposal course
(BMB715D). The final products are an approved proposal, oral defense, and IRB. The next part
is the Dissertation Overview which is one of the main resources used in the DBA Dissertation 2:
The Defense (BMB716D) course. In this course, students work individually with their
dissertation committee chairperson and members on the completion of their dissertations. The
final products are the dissertation and oral defense. Both proposal and dissertation courses
require each student to develop an individual plan with a timeline to reach their milestone
completion. Both courses are designed for 16 weeks and if they are not completed and passed in
the 16-week term, the doctoral student must enroll in the continuation courses each eight-week
term until completed. More detailed course descriptions and requirements are provided in the
Addendum preceding this guide.

Criteria for Proposal and Dissertation Defense Presentations: This resource provides
recommendations for the oral defenses as deliverable products in Action Research Proposal and
Action Research Dissertation courses.

Appendices: This section provides different student samples and recommendations for drafting,
proofreading, and editing. These appendix items are helpful during the regular and iterative
reviews of dissertation sections and drafts, a common and important practice in the dissertation
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journey. Students should already be familiar with the literature review section which is used in
most doctoral courses to build skills in researching current literature and writing reviews in
preparation for the dissertation. It is included as a reference for the concept paper and proposal.
Important APA aids are provided; however, students should consult the most recent edition of the
Publication Manual of the American Psychological Association (APA) as the writing style. To
progress successfully into a subsequent dissertation course, each final written deliverable must
be completed and meet the minimum standards on the rubric found in this section.

Note to Students: Since the Doctoral Degree Program Catalog Student Handbook Addendum
and Dissertation Guide describe an important part of your doctoral journey, read and review
them and all accompanying documents at the beginning of your program, and reference them as
necessary throughout your studies. Passing the dissertation defense and completing all editing,
copyrighting, and publication requirements is considered one of the requirements to graduate
with the DBA degree. For general questions about the dissertation process, please contact your
Doctoral Program Advisor or doctoral professor.
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Concept Paper Overview and Template Instructions

The concept paper is a brief document that serves as a road map for the dissertation. It provides
the essential framework to guide the development of the dissertation proposal. The concept paper
builds on the 10 Strategic Points and should be no longer than 6-10 pages, excluding the Title

and References pages. The concept paper will be expanded to become the dissertation proposal
(Chapters 1, 2, and 3 of the dissertation), which will, in turn, be expanded to become the
complete dissertation (Chapters 1-5). In short, the concept paper is a plan for the proposal. The 10
Strategic points provide the basis for the Concept paper and some of the points are combined in
the different sections. After final approval of the concept paper, you will be assigned a
dissertation chair and start working on your proposal.

The Dissertation Concept Paper should follow the guidelines in the most recent edition of the
Publication Manual of the American Psychological Association (Times New Roman - 12 Font).
Correct paragraph structure, sentence structure, punctuation, and APA format should be followed
for sections that do not have numbered or bulleted listings.

Title Page: Center the following vertically and horizontally on the first page.
Dissertation Concept Paper
<Insert Concept paper Title >
Submitted by
<Insert Name>
<Insert University Name>

<Insert Submission Date>

Next Page:

= Start with Concept Paper and a colon, and then include the title as it appears on the
title page. Double-space it over one line and center it at the top of the page.
Example: Concept Paper: Title of your Proposed Study

» Please note that your dissertation title will likely change as the project evolves.

» Then follow with each of the headings which are centered boldface headings with no
Roman numerals. Paragraph(s) and/or numbered or bulleted listings are double-spaced
after each main heading.
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I: Introduction of Concept Paper (two to three paragraphs)

This section briefly overviews the research focus or problem, why this study is worth
conducting, and how this study will be completed. Introduce your dissertation topic along with
why the study is needed.

e Provide a summary of results from the prior empirical research on the topic.

» Using results, societal needs, recommendations for further study, or needs identified in
three to five research studies (primarily from the last three to five years), the learner
identifies the main need, also called a gap.

II: Literature Review Topics — (Main heading followed by A, B, and C subheadings with
paragraphs). A and B Headings are left-aligned, boldface headings.

A. Background of the Problem/Gap (two to three paragraphs)
> Include a brief discussion demonstrating how literature has established the gap
and a clear statement informing the reader of the gap.
> Discuss how the “need” or “defined gap” has evolved historically into the current
problem or opportunity to be addressed by the proposed study (citing seminal
and/or current research).

B. Theoretical Foundations/Conceptual Framework (two paragraphs)
Describe the theory(ies) that will provide the Theoretical Foundation Framework for
the research study. This is the theory that provides the backbone of the study. Then
include a description of the conceptual framework that provides the models or ideas
to implement the theory and/or theories. Additionally, describe the relevance to the
proposed study topic and the stated problem that came out of the Background
section. Citations from seminal and/or other sources are provided to justify the
selected theory(s) or model(s). Seminal sources are ordinarily significantly older
than 5 years (consider, for example, such seminal thinkers as Piaget or Vygotsky).
For a quantitative study, this section should provide the theory or model for each
variable as well as the rationale for studying the relationship between the variables.
For a qualitative study, this section should also discuss how the theories or models
are relevant to understanding the phenomenon.

C. Review of the Literature (Each Literature Theme has a bulleted list with references)
For example, list the themes that will be used as organizers for the larger literature
review. See below:
> Theme 1. Write a few sentences here to describe the theme and include
appropriate citations.

> Theme 2. Write a few sentences here to describe the theme and include
appropriate citations.

> Continue with more themes as needed.
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III: Problem Statement (one paragraph)

This section includes the problem statement, the population affected, and how the study will
contribute to solving the problem.

» Begin with a declarative statement of the problem under study, such as “It is not known if
and to what degree/extent/if there is a difference...” (quantitative) or “It is not known how
or why ...” (qualitative). The problem statement is developed based on the need or gap
defined in the Background to the Study section.

= Describe the population of interest affected by the problem. The general population refers
to all individuals that could be affected by the study problem.

e Describe the unit of analysis. For qualitative studies, this describes how the phenomenon
will be studied. This can be individuals, groups, or organizations under study. For
quantitative studies, the unit of analysis needs to be defined in terms of the variable
structure (conceptual, operational, and measurement).

» Discuss the importance, scope, or opportunity for the problem and the importance of
addressing the problem.

IV: Purpose of the Study (one paragraph)

The Purpose of the Study reflects the problem statement and identifies how the study will be
accomplished. This section reflects what the study is about, connecting the problem statement,
methodology and research design, target population, variables/phenomena, and geographic
location.

» Begin with a declarative statement, “The purpose of this study is....” Included in this
statement are also the research design, target population, variables (quantitative) or
phenomena (qualitative) to be studied, and the geographic location.

= For quantitative studies, define the variables and relationship of variables.

» For qualitative studies, describe the nature of the phenomena to be explored.

» For mixed design study, answer both of the above.

V: Research Questions, Hypotheses, and Variables (list of numbered research questions and
associated hypothesis for the quantitative research questions)

This section narrows the focus of the study and specifies the research questions to address the
problem statement. Based on the research questions, it describes the variables or groups and their
hypothesized relationship for a quantitative study or the phenomena under investigation for a
qualitative study. The research questions and hypotheses should be derived from, and are directly
aligned with, the problem statement and theoretical foundation (theory(s) or model(s).

» The recommendation is a minimum of two research questions along with related
hypotheses and variables which is generally the requirement for a quantitative study.
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* Also recommended is a minimum of two research questions along with the phenomenon
description which is generally the requirement for a qualitative study.

» Note: The research questions are based on the Problem Statement and Theoretical
Foundation model(s) or theory(ies). There should be no research questions that are not
aligned to the Problem Statement.

VI. Methodology and Design Rationale for Methodology (one paragraph)

The Rationale for Methodology section justifies the methodology the researcher plans to use for
conducting the study. It argues how the methodological choice (quantitative or qualitative) is the
best approach to answer the research questions and address the problem statement. Finally, it
contains citations from textbooks and articles on research methodology and/or articles on related
studies to provide evidence to support the argument for the selected methodology.

» Identify the specific research methodology for the study. Justify the methodology to be
used for the study by discussing why it is an appropriate approach for answering the
research question(s) and addressing the problem statement.

» Quantitative Studies: Justify in terms of the problem statement and the variables for
which data will be collected. Qualitative Studies: Justify in terms of problem statement
and phenomenon.

» Use citations from seminal (authoritative) sources (textbooks and/or empirical research
literature) to justify the selected methodology. Note: Introductory or survey research
textbooks (such as Creswell) are not considered seminal sources.

VII. Nature and the Research Design for the Study (two to three paragraphs)

This section describes the specific research design to answer the research questions and why this
approach was selected. Here, the learner discusses why the selected design is the best design to
address the problem statement and research questions as compared to other designs. This section
contains a description of the research sample being studied, as well as, the process that will be
used to collect the data on the sample.

» Identify and describe the selected design for the study.

» Justify why the selected design addresses the problem statement and research questions.
Quantitative Studies: Justifies the selected design based on the appropriateness of the
design to address the research questions and data for each variable. Qualitative Studies:
Justifies the selected design based on the appropriateness of design to address research
questions and study the phenomenon.

» Briefly describe the target population and sample for the study.

» Identify the sources and instruments that will be used to collect data needed to answer the
research questions.

» Briefly describe data collection procedures to collect data on the sample.
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VIII. Research Materials, Instrumentation, or Sources of Data (bulleted list or two/three
paragraphs)

This section identifies and describes the types of data that will be collected, as well as the
specific research materials, instruments, and sources used to collect those data (tests, surveys,
validated instruments, questionnaires, interview protocols, databases, media, etc.).

Quantitative Instruments/Research Materials: Provide a bulleted list of the
instrumentation and/or materials for data collection. Describe the survey instruments or
equipment/materials used (experimental research), and specify the type and level of data
collected with each instrument. Include citations from original publications by instrument
developers (and subsequent users as appropriate) or related studies.

Note: For quantitative studies, the level of data is the unit of analysis that needs to be
defined in terms of the variable structure (conceptual, operational, and measurement). At
the operational level, the unit of analysis gets determined and defined by (and must align
with) the research question/problem statement. For example, the conceptual level of a
variable in a school setting may be student achievement. The operational level of the
variable may be student performance in social studies. The measurement level for the
variable may be individual student scores on the high-stakes test or the percentage of
overall students passing the test (at the school level). For this action research, variable
structures will be determined in terms of teachers and/or educators whereas student
variables will be indirect.

Qualitative Sources of Data: Describes the structure of each data collection instrument
and data sources (tests, questionnaires, interview protocols, observation databases, media,
etc.).

IX. Data Collection and Management (bullet or numbered list of data collection steps, not
exceeding one page)

This section details the data collection process and procedures so that another researcher can
conduct or replicate the study. It includes authorizations and detailed steps.

Quantitative Studies: List steps for the actual data collection that would allow
replication of the study by another researcher, including how each instrument or data
source was used, how and where data were collected, and recorded. Includes a linear
sequence of actions or step-by-step procedures used to carry out all the major steps for
data collection. Includes a workflow and corresponding timeline, presenting a logical,
sequential, and transparent protocol for data collection that would allow another
researcher to replicate the study. Note: Data from different sources may have to be
collected in parallel (e.g., online surveys for, digital marketing, and employee or
customer focus groups, AND retrieval of big data from population surveys/U.S. Census
Bureau, or World Bank etc). A flow chart is okay—"linear" may not apply to all
situations.
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* Qualitative Studies: Provide a detailed description of the data collection process,
including all sources of data and methods used, such as interviews, member checking,
observations, surveys, field tests, and expert panel review. Note: The collected data must
be sufficient in breadth and depth to answer the research question(s) and interpreted and
presented correctly, by theme, research question, and/or source of data.

» Describe the procedures for obtaining participant informed consent and for protecting the
rights and well-being of the study sample participants.

X. Data Analysis Procedures (one to two paragraphs of bulleted format)

This section provides detailed steps for the analytic procedures to be used to conduct data
analysis. Describe in detail the relevant data collected for each stated research question and/or
each variable within each hypothesis (if applicable). Read the following notes to guide your
discussion.

Quantitative Studies:
"In detail" means scales (and subscales) of specified instruments AND type of data for
each variable of interest. IMPORTANT: For (quasi) experimental studies, provide a
detailed description of all treatment materials per treatment condition, as part of the
description of the independent variable corresponding to the experimental manipulation.
What: Describes, in detail, statistical and non-statistical analysis to be used and
procedures used to conduct the data analysis.

Quantitative Studies: (1) describe data file preparation (descriptive statistics used to
check completeness and accuracy; for files from different sources, possibly aggregating
data to obtain a common unit of analysis in all files, necessarily merging files (using the
key variable defining the unit of analysis); (2) computation of statistics for the sample
profile; (3) computation of (subscales and) scales; (4) reliability analysis for all scales
and subscales; (5) computation of descriptive statistics for all variables of interest in the
study (except those already presented in the sample profile); (6) state and justify all
statistical procedures ("tests") needed to generate the information to answer all research
questions; and (7) state assumptions checks for all those statistical procedures (including
the tests and/or charts to be computed).

Quantitative Analysis - states the level of statistical significance for each test as
appropriate and describes tests of assumptions for each statistical test.

Qualitative Studies:
This section begins by identifying and discussing the specific analysis approach or
strategy, followed by a discussion of coding procedures to be used. Note: coding
procedures may be different for Thematic Analysis, Narrative Analysis,
Phenomenological Analysis, or Grounded Theory Analysis.
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Why: Justifies each of the (statistical and non-statistical) data analysis procedures used in
the study.

Show Steps that Support Evidence

Qualitative Analysis - evidence of the qualitative analysis approach, such as the coding
and theming process, must be completely described and included in the analysis
/interpretation process. Clear evidence of how codes moved to themes must be presented.

XI. References — List all your references on a separate page following APA format and
alphabetical order.

XII. APA Instructional Aids: https://apastyle.apa.org/instructional -aids/ ha

ndout s - gui de s These resources are in PDF format.

» APA Style Guide to Common Reference Examples

e APA Style Reference Formatting Activity (.docx)

» APA Style Reference Guide for Journal Articles, Books, and Edited Book Chapters
» APA Style Scaffolded Reference Elements Worksheet
* Avoiding Plagiarism and Self-Plagiarism Guide

e C(Creating an APA Style Reference List Guide

e In-Text Citation Checklist

e Journal Article Reference Checklist

» Paraphrasing and Citation Activities

» Six Steps to Proper Citation Infographic

* Abbreviations Guide

* Numbers and Statistics Guide

e Transitions Guide

e Discussion Phrases Guide
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Proposal and Dissertation Overview and

Template Instructions

This overview provides a formatting template and guide for writing the proposal and completing
the dissertation. The template is used for the proposal and then continues with the last two
chapters of the final dissertation. Also, this guide provides the drafting of the final dissertation
for students who have written a concept paper and are enrolled in the proposal course.

» Section I: The Proposal is an overview that describes the proposal content as an
extension of the concept paper which was completed in the Advanced Research
Methods course.

» Section II: Completing the Dissertation continues with the completion of the
dissertation Chapters IV and V as well as finalizing all front and back matters.

* Section III: Template Instructions for Proposals and Dissertations: This is a general
guide that provides instructions for the title page, pagination, and formatting of level
headings.

Section I: The Proposal
Chapters I, 11, and III of the proposal are expansions of the concept paper. The length of Chapter

I varies from proposal to proposal, but most range from 15-25 pages. Chapter II: Literature
Review is a minimum of 30 pages. There are four criteria in determining the adequacy of the
review of literature: (1) complete enough to inform and enlighten the reader, (2) clear in every
regard, (3) correct in style and accuracy, and (4) concise as possible while meeting the complete
criterion. Chapter I1I: Design, Methodology, and Procedures has some of the sections from
Chapter I with more detail. This chapter provides a full description of the general research
design. The length of this chapter varies from 15 to 25 pages, depending on the type of study.
This template provides descriptions for the content of each chapter. Concept Paper origin(s),
which are italicized, are listed for every section as guides. Each chapter begins on a separate
page with a centered chapter heading as described in the Level Heading guide found in Section
IIT of this overview.

Se parate P age

Chapter I: Introduction

Concept Paper Section: 1. Introduction of Concept Paper

The Chapter I: Introduction heading is placed on a separate and continuing page. This section
should be approximately 4-7 pages of background narrative, citing literature as appropriate and
needed. You have two purposes in this section: (a) to grab your readers’ attention and (b) to
enlighten your readers about the thrust of the study and its importance. This section sets the
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background and provides support for the problem statement. The funnel strategy (general to
specific) which starts with a discussion of a major business dilemma and then narrows down to
the focus of your study is a recommended strategy for this section.

Statement of the Problem

Concept Paper Section: I11. Problem Statement

Restate the paragraph which has the problem statement that is based on the need or gap. Include
the following in this paragraph:

» Describe the population of interest affected by the problem. The general population refers
to all individuals that could be affected by the study problem.

» Describe the unit of analysis. For qualitative studies, this describes how the phenomenon
will be studied. This can be individuals, groups, or organizations under study. For
quantitative studies, the unit of analysis needs to be defined in terms of the variable
structure (conceptual, operational, and measurement).

» Discuss the importance, scope, or opportunity for the problem and the importance of
addressing the problem.

Statement of Purpose

Concept Paper Section: IV. Purpose of the Study

Restate the paragraph from the concept paper. The Purpose of the Study reflects the problem
statement and identifies how the study will be accomplished. This section reflects what the study
is about, connecting the problem statement, methodology and research design, target population,
variables/phenomena, and geographic location.

Methodology

Concept Paper Sections: VI. Methodology and Design Rationale for Methodology and VII.
Nature and the Research Design for the Study

Combine concept paper sections VI and VII to clearly describe the methodology.

Provide a full description of your general research design, as well as the specific methods and
procedures proposed for your study. The methodology should be sufficiently detailed so that it
can be replicated. If you are following a methodological approach developed by others, cite the
relevant studies.

Theoretical Framework

Concept Paper Section: I1. Literature Review Topics: B. Theoretical Foundation and
Conceptual Framework

Restate your concept paper paragraphs describing the specific theories, models, or concepts to
be used in the study. Describe the theory(ies) that will provide the Theoretical Foundation
Framework for the research study. This is the theory that provides the backbone of the study.
Then include a description of the conceptual framework that provides the models or ideas to
implement the theory and/or theories. Additionally, describe the relevance to the proposed study
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topic and the stated problem that came out of the Background section. Citations from seminal
and/or other sources are provided to justify the selected theory(s) or model(s).

Research Questions and Associated Hypotheses

Concept Paper Section: V. Research Questions, Hypothesis, and Variables

The research questions are based on the theoretical Foundation and Problem Statement sections.
The questions may be indented or bulleted. The number of questions depends on the type of
study; however, you will need a minimum of two questions. Below is a sample listing of the
questions referred to as Research Question 1, etc.

Sample:

The qualitative research questions follow:

Research Question 1 (or QRQI):
Research Question 2 (or QRQ2):

The quantitative research questions follow:
Research Question 1 (or RQ1):
Research Question 2 (or RQ2):

These research questions generated the following hypotheses:
Hypothesis 1(or H1):

Null Hypothesis 1 (or Hol):

Hypothesis 2 (or H2):

Null Hypothesis 2 (or Ho2) :

Significance of the Study
Concept Paper Sections: 1. Introduction and 11. Literature Review Topics: Background of The
Problem/Gap
This section has a paragraph with an explicit statement of significance specific to the topic
studied. Answer the following questions;

» Why is it important to conduct the study?

» What theoretical/practical reasons are there for wanting to know the answers to the

research questions?

It is important to carefully define the next three sections. They involve considering factors
that may make your study as doable or not doable. Since assumptions and delimitations often
lead to limitations, show limitations last.

Assumptions of the Study:

Concept Paper Section: Not in Concept Paper

Assumptions are those things that, relative to your study, you are “taking for granted.” You may
find it easier to write this section later as you develop your methodology in Chapter 3. This may
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be a paragraph or numbered list identifying at least two assumptions or things you assume are
true.

Delimitations of the Study

Concept Paper Section: Not in Concept Paper

Delimitations are choices made by the researcher which should be mentioned. They describe the
boundaries that you have set for the study. They are the shortcomings, conditions, or influences
that cannot be controlled by the researcher that place restrictions on your methodology This is a
numbered list identifying at least 2 delimitations.

Limitations

Concept Paper Section: Not in Concept Paper

Limitations are the limitations over which you, the researcher, have no control over. These might
include resources for your topic that are limiting you from doing more extensive study, or in the
case of active research, subjects who fail to complete the appropriate test items, or lack of
whatever which might cause you to eliminate that person from your study. This is a numbered
list identifying at least two limitations (things that pre-exist which will limit your research).

Definitions of Terms

Concept Paper Section: Not in Concept Paper

An introductory sentence should be used to transition to the definition of key terms. The terms in
this section should be terms directly related to your research that will be used by you throughout
the research. It is up to you, the researcher, to define each term as you want the reader to know
that term. In every case possible, cite a source for the definition. It is permissible to have some
definitions without citations when you are listing a “commonly understood” term or you have no
source. (The following are examples for formatting purposes).

Achievement. (The definition should be written as 1 or more complete sentences and not
underlined.) (Thompson, 1998).

Attendance: (Smith & Jones,
1997)

Summary of Rationale for This Study

Concept Paper Section: Not in Concept Paper

Summarize this chapter’s key points in approximately two to three paragraphs. Then present a
one-paragraph description of how the remainder of the study is organized (that is, Chapters 2
through 3).

Separate Page
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Chapter II: Literature Review

The Chapter II. Literature Review heading is placed on a separate and continuing page. This

chapter reviews what has been written regarding the proposed study. The literature cited should
support the theoretical argument being made and demonstrate that the author has a grasp of the

major ideas and findings that pertain to the study. The literature review is written to place your

study within the context of existing knowledge and other studies in your discipline.

Chapter Overview:

Concept Paper Section: Not in Concept Paper

Write a brief introduction of 2-3 paragraphs to refresh your reader’s memory about the problem
and purpose of the study you presented in Chapter 1. Also, tell your reader about the form this
chapter will take in terms of purpose, scope, and sequence/organization. The introduction of this
chapter should include the titles of the main headings you have in this chapter. For the most part,
the verbs in this chapter are past tense. It is a skill on the part of graduate students to report on
the literature in such a way that the student also compares, contrasts, and analyzes what is found
in the literature.

Background of the Problem and Gap in Research

Concept Paper Section: I1. Literature Review Topics: A. Background of the Problem/Gap
Expand the concept paper section and discuss what other researchers, experts, theorists, etc.
have already said about the subject. Discuss existing scholarship, summarizing the arguments
from prior studies and/or seminal works. Your treatment of the literature should help to
identify the gaps, blind spots, and interpretive errors that

make your own proposed action research productive. Discuss how the “need” or “defined gap”
has evolved historically into the current problem or opportunity to be addressed by the proposed
study (citing seminal and/or current research). The following are general guidelines for this
section.
» Introduce your review by pointing out the major research topic that will be discussed
» Identify the broad problem and avoid global historical chronology. (Do not attempt to
write about everything you found on your topic.)
» Discuss the general importance of your topic for the business field.
» Use the studies in the literature review as evidence that your study and research questions
are significant.

Theoretical Foundations

Concept Paper Section: Il. Literature Review Topics B. Theoretical and Conceptual
Framework Describe the theory(ies) that will provide the Theoretical Foundation Framework for
the research study. This is the theory that provides the backbone of the study. Then include a
description of the conceptual framework that provides the models or ideas to implement the
theory and/or theories. Additionally, describe the relevance to the proposed study topic and the
stated problem that came out of the Background section. Citations from seminal and/or other
sources are provided to justify the selected theory(s) or model(s). Seminal sources are ordinarily
significantly older than 5 years (consider, for example, such seminal thinkers as Piaget or
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Vygotsky). For a quantitative study, this section should provide the theory or model for each
variable as well as the rationale for studying the relationship between the variables. For a
qualitative study, this section should also discuss how the theories or models are relevant to
understanding the phenomenon.

Key Themes

Concept Paper Section: Il. Literature Review Topics C. Review of the Literature

Describe the key themes relevant to all the variables being studied. This section is an expansion
of the concept paper with more detail and citations. Theme subtitles are Level 3 - APA
Headings.

Summary

Concept Paper Section: Not in Concept Paper

This chapter should have a one-paragraph summary that ties together the main headings of the
chapter. Also, previews for the reader what is coming in Chapter 3.

Se parate P age

Chapter III: Design, Methodology and Procedures

The Chapter I11: Design, Methodology, and Procedures heading is placed on a separate and
continuing page. This chapter provides a full description of your general research design, as well
as the specific methods and procedures used in your research project. The methodology should
be sufficiently detailed so that it can be replicated. If you are following a methodological
approach developed by others, cite the relevant studies. Provide any diagrams, charts, and
illustrations as appropriate for your study.

Chapter Overview

Concept Paper Section: Not in Concept Paper

Write a brief introduction of 2-3 paragraphs to introduce the reader to this chapter and to refresh
the reader’s memory about (a) the problem being investigated, (b) the research questions posed
to guide the researcher in fulfilling the purposes of the study, (c) the hypotheses to be tested.
Also, tell your reader about the form this chapter will take in terms of purpose, scope, and
sequence/organization. The introduction of this chapter should include the titles of the main
headings you have in this chapter.

Statement of the Problem

Concept Paper Section: I11. Problem Statement

Restate the paragraph which has the problem statement that is based on the need or gap. Include
the following in this paragraph:
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» Describe the population of interest affected by the problem. The general population refers
to all individuals that could be affected by the study problem.

e Describe the unit of analysis. For qualitative studies, this describes how the phenomenon
will be studied. This can be individuals, groups, or organizations under study. For
quantitative studies, the unit of analysis needs to be defined in terms of the variable
structure (conceptual, operational, and measurement).

= Discuss the importance, scope, or opportunity for the problem and the importance of
addressing the problem.

Research Questions and Associated Hypotheses

Concept Paper Section: V. Research Questions, Hypothesis, and Variables

After an introductory sentence, simply restate the research questions from Chapter 1.
Sample:

The qualitative research questions follow:

Research Question 1 (or QRQI):

Research Question 2 (or QRQ2):

The quantitative research questions follow:
Research Question 1 (or RQ1):
Research Question 2 (or RQ2):

These research questions generated the following hypotheses:
Hypothesis 1(or H1):

Null Hypothesis 1 (or Hol):

Hypothesis 2 (or H2):

Null Hypothesis 2 (or Ho2) :

The Purpose of the Study

Concept Paper: IV. Purpose of the Study

Restate the paragraph from the concept paper. The Purpose of the Study reflects the problem
statement and identifies how the study will be accomplished. This section reflects what the study
is about, connecting the problem statement, methodology and research design, target population,
variables/phenomena, and geographic location.

Action Research Design and Methodology

Concept Paper Section: VI. Methodology and Design Rationale for Methodology

Provide a full description of your general research design, as well as the specific methods and
procedures used in your research. The methodology should be sufficiently detailed so that it can
be replicated. Describe the action research aspect of your study. Identify if the methodology you
selected is qualitative quantitative and/or mixed. This section justifies the methodology the
researcher plans to use for conducting the study. It argues how the methodological choice
(quantitative or qualitative) is the best approach to answer the research questions and address the
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problem statement. Finally, it contains citations from textbooks and articles on research
methodology and/or articles on related studies to provide evidence to support the argument for
the selected methodology. If you are following a methodological approach developed by others,
cite the relevant studies.

Setting and Time Frame for the Study

Section: VII. Nature and the Research Design for the Study
Describe the place(s) where the research will be undertaken and the approximate time frame. By
reading this section, someone outside the situation (in another country) should be able to
understand the study setting and how it is similar or differs from their setting. This section is an
expansion of the concept pa, providing more detail.

Participants in the Study
Concept Paper Section: VII. Nature and the Research Design for the Study
Describe each of the following and provide an estimate of their size:

» Population (the group you want to generalize this study to or will be discussed based on
the research findings)

e Target Population (the group you will approach to collect the data)

» Sample (the final number of completed and usable responses you need to get for each
instrument to meet requirements from the dissertation template)

» Note: For qualitative studies show the sample size for each instrument (e.g., interview 12-
15; questionnaire 30-40; focus groups 4-5 in each of 2 focus groups; 10-25 artifacts; 8-20
photographs, etc.)

» Note: If using a questionnaire for a qualitative study you will most likely need 40+
returned to be able to code the open-ended questions to get any meaningful data

Description of Training Model and Professional Development Content

Concept Paper Sections: I1. Literature Review Topics. Conceptual Framework and VII.
Nature and the Research Design for the Study

Describe your training model and the type of professional development. This will include a
description of the different sequential components of your training with a time frame for each.
Also, discuss whether this is face-to-face training, online training, via a blog, etc. Include the
entire time frame for the training and your plan for participants who may miss any part of the
training.

Data Collection and Instrumentation

Concept Paper Section: VIII. Research Materials, Instrumentation or Sources of Data and
IX. Data Collection and Management

The length of this section will vary greatly from dissertation to dissertation. The researcher is
obligated to describe precisely and expansively the data collection methodology (e.g., mail
survey, personal
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or telephone interviews, participant observations, and accessing existing databases). Include a
separate section for each instrument adopted or developed for data collection, whether that might
be published instruments, researcher-developed instruments, interview schedules, or test results
(like the MAP). Be sure to include information for each instrument on the (a) form of the
instrument, with sample items and scaling/scoring information, (b) assurances, or at least
estimates, of the validity and reliability of the instrument, and (c) reference to an appendix in
which the reader will find the complete instrument and all correspondence and directions which
will be sent to the respondent subjects in the sample. A considerable number of literature
citations will probably appear for each instrument. Three examples of headings for instruments
follow:

Work Values Inventory (MVI)

Minnesota Job Satisfaction Questionnaire (MSQ)

Missouri Mastery and Achievement Texts (MMAT)

Data Analysis

Concept Paper Section: X. Data Analysis Procedures

This section describes the detailed steps for the analytic procedures to be used to conduct data
analysis. The steps are written in paragraph format. Also include descriptions of the relevant data
that will be collected for each stated research question and/or each variable within each
hypothesis (if applicable). Refer to concept paper notes regarding details for each type of
research question. Furthermore, specify the statistical analyses that will be used to answer the
research questions and/or test the research hypotheses. Cite literature sources for your discussion
of the statistical techniques.

Summary

Concept Paper Section: Not in Concept Paper

This chapter should have a summary that ties together the main headings of this chapter. Also, be
sure to preview for the reader what is coming in Chapter 3 and any appendix items.

References:

Concept Paper Section: XI. References

The References heading is placed on a separate and continuing page. The page has a listing of
all your references following APA format and alphabetical order.

Appendices

Concept Paper Section: Not in Concept Paper

This is the last section that follows the reference section. One page with the centered boldfaced
title Appendices will serve as the introductory page for all appendix items. Each appendix item
follows sequentially after this page. Each item has a boldfaced title using alphabetical sequence,
for example, Appendix A: Timetable. Appendix items appear in the same order as presented in
the content. Sequencing of appendix items may change according to revisions and /or added
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information. Types of instrumentation will vary according to the study as provided in the list

below:

Timetable

IRB Request for Initial Review

Recruitment materials

Consent Forms

Request for Letter(s) of Agreement from participating agency/agencies
Interview protocols and sample instructions if used for the study
Surveys and/or instruments for collecting data

Section I1: Completing the Dissertation
Before starting the next chapters

Revise proposal content to past or present perfect tense for the dissertation manuscript
Examples: Past: Piaget showed... or Present Perfect Tense: Researchers have shown...
(See Tense Guide in Appendix Section)

Complete all recommended revisions and/or edits that were provided after your proposal
defense

Proofread to ensure an error-free manuscript and adherence to APA format

Ensure that the action research training model/intervention described in Chapter I1I has
been implemented and all data has been collected.

Se parate P age

Chapter IV: Findings

Chapter Overview
Write a brief introduction of one to two paragraphs to introduce the reader to this chapter.

This chapter is a presentation of the data. No conclusions or implications should appear in this
chapter.

Data Collection and Instrumentation (left aligned boldfaced heading - 2 to 3 paragraphs)
This section details the data collection process and procedures so that another researcher can
conduct or replicate the study. It includes authorizations and detailed steps. The researcher is
obligated to describe precisely and expansively the data collection methodology such as consent
forms, mail surveys, personal or telephone interviews, and participant observations. Mixed
methods studies describe the use of quantitative and qualitative data.

Quantitative: List steps for the actual data collection that would allow replication of the
study by another researcher, including how each instrument or data source was used, how
and where data were collected, and recorded. Includes a linear sequence of actions or
step-by-step procedures used to carry out all the major steps for data collection. Includes
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a workflow and corresponding timeline, presenting a logical, sequential, and transparent
protocol for data collection that would allow another researcher to replicate the study.

Qualitative: Provide a detailed description of the data collection process, including all
sources of data and methods used, such as interviews, member checking, observations,
surveys, field tests, and expert panel review. Note: The collected data must be sufficient
in breadth and depth to answer the research question(s) and interpreted and presented
correctly, by theme, research question, and/or source of data.

Data Analysis Procedures (left aligned boldfaced heading- 2 to 3 paragraphs)

This section presents a description of the process that was used to analyze the data. Data analysis
procedures can be framed relative to each research question. Data can also be organized by
chronology of phenomena, by themes and patterns, or by other approaches as deemed
appropriate by design and for the type of study. This section should specify the procedures that
were specifically carried out to ensure the reader understands how the analytic process was
conducted. In mixed methods studies, the quantitative data analysis procedures are presented
before the qualitative procedures. The following provides the narrative details for each section.

Quantitative Studies: "In detail" means scales (and subscales) of specified instruments
and type of data for each variable of interest. Quantitative Studies: (1) describe data file
preparation (descriptive statistics used to check completeness and accuracy; for files from
different sources, possibly aggregating data to obtain a common unit of analysis in all
files, necessarily merging files (using the key variable defining the unit of analysis); (2)
computation of statistics for the sample profile; (3) computation of (subscales and) scales;
(4) reliability analysis for all scales and subscales; (5) computation of descriptive
statistics for all variables of interest in the study (except those already presented in the
sample profile); (6) state and justify all statistical procedures ("tests") needed to generate
the information to answer all research questions; and (7) state assumptions checks for all
those statistical procedures (including the tests and/or charts to be computed). This
section describing the quantitative analysis states the level of statistical significance for
each test as appropriate and describes tests of assumptions for each statistical test.

Qualitative Studies: This section begins by identifying and discussing the specific
analysis approach or strategy, followed by a discussion of coding procedures that were
used. Note: coding procedures may be different for Thematic Analysis, Narrative
Analysis, Phenomenological Analysis, or Grounded Theory Analysis. The justification

for each of the (statistical and non-statistical) data analysis procedures used in the study is
provided. This section describes the evidence of the qualitative analysis approach, such as
the coding and theming process. Clear evidence of how codes moved to themes must be
presented.

Findings (Flush Left, Bold, Title Case Heading - # to # paragraphs)
This section, which is the main section of this chapter, presents an overview and analysis of the
data in a non-valuative, unbiased, and organized manner that relates to the research question(s).

Acacia University Dissertation Guide Page 22 0192



No conclusions or implications should appear in this chapter. In research, a finding is an
empirical fact, based on data collected, that does not just rely on opinion (even if it is that of an
expert). The findings section shows what the researcher found after data analysis. The results
must be presented without implication, speculation, assessment, evaluation, or interpretation, as
the discussion of results and conclusions are left for Chapter V. Guidelines for including tables
and figures in this section follow:

e Make sure to include appropriate graphics to present the results.

= Always introduce, present, and discuss the visual organizers in narrative form before the
visual organizer placement. Never insert a visual organizer without these three steps. A
figure is a graph, chart, map, drawing, or photograph.

* Do not include a figure unless it adds substantively to the understanding of the results or
duplicates other elements in the narrative. If a figure is used, a label must be placed under
the figure.

» As with tables, refer to the figure by number in the narrative preceding the placement of
the figure.

» Make sure a table or figure is not split between pages. In mixed methods studies, the
quantitative findings are presented before the qualitative findings. The following provides
the narrative details for each section.

Presentation of Quantitative Data Analysis (Flush Left, Bold Italic, Title Case Heading)
List the research question(s) in the same sequence as presented in previous chapters. The
following format illustrates the sequencing and discussion of findings for each quantitative
research question.

Use an introductory sentence then present each research question.

Research Question 1:............ ?

This should be followed by a discussion of the type of statistical analysis that was utilized
followed by the related hypotheses if there is a related hypothesis. The analysis of data varies
greatly depending on the research questions, hypothesis, and design. Following the statement of
the hypothesis, a discussion should be given which reviews the resulting data from the statistical
analysis. This should be presented in a narrative and appropriate tabular form. A concluding
statement should indicate the rejection or retention of the null hypothesis.

Use an introductory sentence then present each research question.

Research Question 2:............ ?

This should be followed by a discussion of the type of statistical analysis that was utilized
followed by the related hypotheses if there is a related hypothesis. You may not have a related
hypothesis for a research question or you may have one or more. Therefore the analysis of data
varies greatly depending upon the research questions, hypothesis, and design. Following the
statement of the hypothesis, a discussion should be given which reviews the resulting data from
the statistical analysis. This should be presented in a narrative and appropriate tabular form. A
concluding statement should indicate the rejection or retention of the null hypothesis.

Follow the previous format for subsequent quantitative research questions.
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Presentation of Qualitative Data Analysis (Flush Left, Bold Italic, Title Case Heading)
List the research question(s) in the same sequence as presented in previous chapters. The
previous format illustrates the sequencing and discussion of findings for each qualitative research
question. Answer the research question by drawing on the thematic results and (if relevant)
descriptive statistics. The results must be presented without implication, speculation, assessment,
evaluation, or interpretation, as the discussion of results and conclusions are left for Chapter V.
For qualitative studies, it is important to provide an explanation of how the analysis was
conducted and the coding was used to arrive at a set of themes about the subject. In qualitative
studies, if thematic analysis is used, the following questions may be used to present the findings:
1. What themes emerged across all data sources and how were those themes identified?
2. Does the learner provide examples that the themes exist from multiple, well-specified,
and described, sources of data?
What topics were mentioned most often?
What issues were most important to the people in the study?
How do the participants view the topic of research?
How can the categories identified in the data be ordered into meaningful, grounded
theories?

SNk Ww

Summary (Flush Left, Bold, Title Case Heading — 1 paragraph)

This chapter should have a summary that ties together the main headings of this chapter. It
briefly restates essential data and data analysis presented in this chapter, and it helps the reader
see and understand the relevance of the data and analysis to the research question(s). Finally, it
provides a lead or transition into Chapter V.

Se parate P age

Chapter V: Discussions and Conclusions
(Centered, Bold, Title Case Heading)

Overview of the Study
Write a brief introduction of one to two paragraphs to introduce the reader to this final chapter as
it relates to the preceding chapters.

Discussion of Findings: Quantitative and Qualitative (Flush Left, Bold, Title Case Heading
— pages based on # of RQs)

The discussion section of this chapter presents a summary of the quantitative and qualitative
findings and what the results mean. The discussion focuses on the meaning, importance, and
relevance of results for each research question. The section explains and evaluates the findings
and shows how they relate to the literature review and research questions. The discussion is
presented factually as an organized narrative and in the same sequence as the research questions
in Chapter 4. No new data should be introduced in Chapter 5; however, references should be
made to findings or citations presented in earlier chapters. The discussion should have the
following:
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= Study findings are compared, contrasted, and/or synthesized in context to prior research
on the topic (Chapter II- Literature Review).

* A convincing discussion is provided on how the study is aligned to and/or advances the
research on the topic.

» Findings are bounded by the research study design described in Chapters 1, 2, and 3.

» Findings are supported by the data and theory and directly answer the research questions.

» A discussion of any unexpected findings may also be included. Provide a paragraph about
the finding and then describe it. Also, identify potential limitations and weaknesses
inherent in the study. Then comment on the importance of these limitations to the
interpretation of the findings and how they may impact their validity.

Conclusions (Flush Left, Bold, Title Case Heading — pages based on # of RQs)

This last section of the research paper brings the research to full circle. The conclusion section is
a summary of the whole data, which reminds the readers of the purpose of the study and what
has been found. This chapter is anything and everything that the researcher wants to say about
the research that has been conducted. Conclusions should be based on the following guidelines:

- Should be based on the research questions in Chapter 1. They should be presented in the
same order as the research questions. After the conclusion is stated, references may be
used to support the statement.

- Are major generalizations and answer the research problem developed in Chapters I and
II.

- Reflect personal opinion as long as it is backed with the data, grounded in the study
results presented in Chapter IV, and synthesized/supported within the existing research
literature presented in Chapter II.

- Are supported with references to the theoretical basis.

- Are reasoned judgments that correspond to the respective findings which have been
synthesized and interpreted.

- Are significant and impact the understanding of the problem(s) that the research project
examines.

Implications (Flush Left, Bold, Title Case Heading — 2 to 3 paragraphs)

Implications are the strongest assertions derived from the study and why they matter in response
to the purpose, research problem, theory, outcomes, existing literature, and future expectations.
The implications are stated as new insights or “So Whats” regarding real-world applications of
the study’s findings. Implications of the findings are relative to the study’s context and based on
the following types.

Theoretical Implications: Theoretical implications are interpretations of the findings in terms of
the research question(s) that guided the study. These implications include a critical, retrospective
examination of the theory/theoretical framework presented in the Chapter 2 Literature Review.
For example, an implication statement and explanation can be made if the findings are in keeping
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with the theoretical basis of the research study. If this is not the case, an implication can be made
as to why the theory was not appropriate to the study.

Practical Implications: Practical implications are statements describing the applications of new
insights derived from the study to solve real and significant problems. These implications refer to
how the results of the study can be applied in professional practice or issues. Business

practices, management strategies, leadership, and marketing are a few examples which can

serve as the basis for practical implications.

Limitations: (Flush Left, Bold, Title Case Heading — 2 to 3 paragraphs)

Review the potential limitations which were stated in Chapter I of the Proposal. Discuss those
that may have affected your findings. This can include the study design or problems during
implementation. Design issues include sampling, assessment, procedures, and design of choice.
Implementation issues include low sampling, measurement, grouping, effect size, and
internal/external validity. Discuss the limitations that are now evident in the study after
implementation and findings have been reviewed.

Recommendations for the Future: (Flush Left, Bold, Title Case Heading — 2 to 3
paragraphs)

The recommendations are specifically for future research in the context of the study. Two kinds
of implications for future research are possible: one based on what the study did find or do, and
the other based on what the study did not find or do. Generally, future recommendations for
practitioners could be to look at different kinds of subjects in different kinds of settings, and
interventions with new kinds of protocols or dependent measures. These recommendations for
policymakers can be stated as likely possibilities for leaders who write, initiate, and or review
current business practices and policies regarding the study’s implementation and conclusions
based on findings. All recommendations should be based on your findings and could include
practical, real-world suggestions.

Summary of the Study (Flush Left, Bold, Title Case Heading — 2 to 3 paragraphs)
The concluding words of Chapter 5 should emphasize both the most important points of the
study, study strengths and weaknesses, and directions for future research.

Se c tion III: Te mpl ate Instr uc ti ons for P roposals and Dis se r tati ons:

The Proposal and Dissertation should follow the guidelines in the most recent edition of the
Publication Manual of the American Psychological Association: double-spaced, Times New
Roman - 12 font and one-inch margins. Correct paragraph structure, sentence structure,
punctuation, and APA format should be followed for sections that do not have numbered or
bulleted listings. Check for the following common errors:

1. Are the sentences too long? You can improve your writing immensely by using shorter
sentences.
2. Are the paragraphs too long or too short (one or two sentences)? This is a common problem.
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3. Is any of the writing awkward, vague, long-winded, or too informal? The best writing is
concise, avoiding superfluous wording.

4. Avoid inadvertent plagiarism: have you cited your sources each time you express an idea that
is not your own?

The foll owing for matting is recomme nded for Acacia P roposals and Disser
tati ons.

Title Page: Center the following vertically and horizontally on the first page.

<Insert Title >
Submitted by
<Insert Name>
<Insert University Name>

<Insert Submission Date>

Pagination

1. All page numbers are centered bottom of the page.
Start with the Table of Contents. Use the headings and subheadings as entries for the
Table of Contents. APA headings range from Level 1 to Level 5. Levels 3 to 5 are
optional designations in the Table of Contents even though they may be part of the
content. Level headings are not boldfaced in the Table of Contents as they appear in the
content. (See #3 below.)

3. Next is a separate page for the content: Center chapter headings and use Roman
numerals, for example, Chapter I: Introduction.

4. Each chapter is organized with headings and subheading sections. Follow 4P4 Headings
— 7" ed. formatting: See: htt ps: / /a pa st yle .a pa .org/ st yle - gram m ar- gui del

ine s/ pape r-

form a t/ he a di ngs

Dissertation Headings and Subheadings

Acacia University Dissertation Guide Page 27 0192


https://apastyle.apa.org/style-grammar-guidelines/paper-format/headings
https://apastyle.apa.org/style-grammar-guidelines/paper-format/headings
https://apastyle.apa.org/style-grammar-guidelines/paper-format/headings

Each chapter is organized with headings and subheading sections. Follow AP4 Headings — 7' ed.
formatting: See: https://apastyle.apa.org/style-gram m ar- gui del i ne s/ pa pe r- form

a t/ headi ngs

Level Format

Centered, Bold, Title Case Heading
Abstract
Dedication
Acknowledgments
Table of Contents
List of Tables
List of Figures
Chapter I: Introduction
Chapter II: Review of Literature
Chapter II1: Design Methodology, and Procedures
Chapter IV: Findings and Presentation of Data
Chapter V: Summary, Conclusions, Implications, and Recommendations
Appendix
References
1 Biographical Sketch

Flush Left, Bold, Title Case Heading

All Chapter Subheadings such as the following for Chapter I: Introduction
Chapter Overview

Statement of the Problem

Statement of Purpose

Methodology

Theoretical Framework/Conceptual Framework
Research Questions and Associated Hypotheses
Significance of the Study

Assumptions of the Study

Delimitations of the Study

Limitations

Definitions of Terms Summary

of Rationale Organization of the

Dissertation

Flush Left, Bold Italic, Title Case Heading

All subheadings under the Level 2 subheadings such as the titles of Key Themes in
Chapter II: Review of Literature- See example below:

Key Themes (Level 2)

Critical Thinking (Level 3)

The Importance of Teaching Critical Thinking (Level 3)

3 The Common Core and Critical Thinking(Level 3)
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Teaching Critical Thinking (Level 3)

Indented, Bold, Title Case Heading, Ending With a Period. The text begins on
the same line and continues as a regular paragraph.
Problems with Teacher Professional Development. Prior research indicates

that one of the problems.....

4
Indented, Bold Italic, Title Case Heading, Ending With a Period. The text begins
on the same line and continues as a regular paragraph. See example:
Self-Assessment of Teachers’ Knowledge of Inquiry-Based Learning. Of the
122
5 responses collected from the ....

Se parate P age

References
(Centered, Bold, Title Case Heading)

This heading is centered on a separate continuing page. This page has a listing of all the
references cited in the content. The listing is alphabetized following APA format. APA format for
each reference has a hanging indent which is an indent that indents all text except for the first
line. All reference entries are double spaced and examples for each type of entry can be found at
ht t ps: / /a pa st yle .a pa .org/ i nst ruc t i The following example shows correct formatting,

onal - ai ds.

capitalization, and punctuation for a journal article.

Lachner, A., Backfisch, 1., Hoogerheide, V., van Gog, T., Lachner, A., Backfisch, 1.,
Hoogerheide, V., van Gog, T., & Renkl, A. (2020). Timing matters! Explaining between
study phases enhance students’ learning. Journal of Educational Psychology, 112(4), 841—

853. https://doi.org/ 10.1037/e
du0000396

Se parate P age

Appendices (Centered Vertically and Horizontally)
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Title Page: The appendix should be preceded by a title page, on which the word Appendices is
typed and centered. If appendices are individually identified, a title page should be provided for
each, bearing the appropriate identification: Appendix A, etc.

Paper: All pages of the appendix must be on the same kind of paper as used for
preparation of the body of the research project. Original letters, questionnaires, testing
instruments, etc. should therefore be reproduced onto research project pages.

Margins: The margins of such items must be the same as those prescribed for the body of
the research project; oversized text should be reduced on a reducing photocopier to keep
items in the appendix within the stated margin requirements. The left margin is especially
important.

Format: Items in the appendix such as printed forms, questionnaires, and computer-produced
tables may differ in type face and format from the body of the research project, though

the appendix title page should not differ. If reproduced documents in the appendix

already contain page numbers, the page number for the research project report may be placed
into brackets, as close to the center at the bottom of the page as possible.
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Criteria for Proposal and Dissertation Defense Presentations

Stated criteria provide standard guidelines for proposal and dissertation defenses to assist
students in their preparation for the formal presentations to assigned committee members. All
students will use the same Acacia PowerPoint template which is posted in the resource section of
the course site. Both presentations must address each section of the dissertation concisely and
clearly. The slide order and organization will highlight the progression of the dissertation content
and reveal the interconnectedness between sections. Time elements for presentations differ:
Proposal Defense is approximately 30 minutes and Dissertation Defense is approximately one
hour. Questions may be addressed following the formal presentations.

Each section of the dissertation can be presented in three to four slides maximum with the main
significant details, findings, and/or summary of each. A clear title for each slide with bulleted
points and/or visuals is preferable. Explanations and details in the slide notes may be added to
assist the presenter. A variety of fonts, colors, animations, and pictures should only be used to
add emphasis, build interest, or add visual effects without detracting from the content message.

Criteria for Professional PowerPoint Presentations
Fonts
» Titles - 32 point minimum
e Text in bulleted lists - 20 point minimum

Colors
= High contrast for rooms with ambient light
» Use Acacia Template

Text
= Slides should be an outline of talk — not every word you plan to say.

» Place the whole talk in speaker notes only.

» Keep to 6 lines per slide — 6 words to line maximum except for slides that have research
questions and hypotheses.

» Full-text quotations are acceptable, otherwise, no full sentences.

» Delete articles (the, a, an).

» If concepts can be illustrated with images/visuals, use them instead of words.
» Talk points should expand on each slide's content.
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Citations
» Credit the author, date, and title of the article and journal on the slide in small print at the
bottom (18 pt. acceptable for citations only) when reporting research results.

e List main references on the last slide in APA format and state the total number of titles
next to the main title of this slide. No more than ten references should be listed on this
slide. (See example in the last section of this criteria.)

« www.MDConsult.com is not a reference. Cite the author, date title of the book, journal,
article, or monograph, with the date and then the URL following APA format (See Owl
Purdue: https://owl.purdue.edu/owl/purdue owl.html for APA)

Animation
e Animation should enhance, not distract.

* Animation should not make the presentation run long.

e Use subtle animation to show concepts, sequence, or focus audience but only if timed.
Use the same transition between all slides.

PPP Size
» Keep posted PowerPoint file size below 1.4 M. Large files will crash laptops with dial-up
or on wireless.

» Compress all images in a slide presentation to web format.

Handouts
= Tables, references, examples, etc. may be viewed on a separate screen as an addendum to
the slide presentation.

Presentation
* Maintain eye contact with the audience, not with the computer screen or speaker notes.

» Use clear and understandable speaking at a reasonable pace with inflection to maintain
interest.

» Involve the dissertation audience, if and when appropriate.

Proposal Defense Outline Guide

Each number is a slide. Try not to exceed 30 slides. Some slides will need to be continued,
especially the Research Questions. Each slide needs to have a title even if it is continued. You
may want to include some of the figures in your slides to explain your conceptual framework.
Your professor will assist and give final approval of the presentation before it is emailed to
committee members. The slide sequence is as follows:

1. Title Page—Information on your cover page
2. Presentation Overview — (presentation sequence)
» Problem and Purpose Statements
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= Significance of the Study
e Literature Gap
» Overview of the Theoretical Foundation and Conceptual Framework
» Key Themes
* Methodology
* Research Design
» Research Questions and Hypotheses
» Population Descriptions and Sampling
* Training Model Description and Timeline
* Training Materials
» Data Collection Instruments and Analysis
* Assumptions, Limitations and Delimitations
. Problem Statement
. Purpose Statement
. Significance of the Study
. Literature Gap
. Overview of the Theoretical Framework
. Overview of Conceptual Framework
. Key Themes: Very Brief Summary — Only Bulleted Items from Table of Contents
10. Methodology
e Identify if the methodology you selected is qualitative or quantitative

= State why this selected methodology is the best methodology for your study topic and
problem statement

O 00 3 N L W

» Provide citations ((s) from articles/books on methodology to support statements
11. Research Design
= State why this is the best design for your topic and problem statement
» Provide citation(s) from articles/books on research design to support statements
12. Research Questions: Qualitative
13. Research Questions: Quantitative and Hypotheses
14. Population Descriptions and Sampling Method
15. Training Model Description (includes setting and timeframe)
16. Training Materials
17. Data Collection and Instrumentation
18. Data Collection and Management
19. Proposed Data Analysis
20. Assumptions, Limitations, and Delimitations- (three slides)
» [t is important to carefully define these three items. They involve considering factors
that may make your study doable or not doable.

» List assumptions (things you assume are true)
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» Delimitations (Boundaries you set which often result in limitations)
» Limitations (things which pre-exist which limit your research)

= Note: Since assumptions and delimitations often lead to limitations, show limitations
last.
21. Major References — Include the total number of references for the proposal and list in APA
format the most important references. This is the last slide of your presentation. Even though this
is number 21, you will probably have about 28-30 slides with some of the continuous slides.

Dissertation Defense Outline Guide

Each number is a slide. Try not to exceed 40 slides. Some proposal slides will need to be revised
based on dissertation findings. Major information and findings from Chapters IV and V are
added to the existing proposal defense. However, some of the proposal slides can be deleted
and/or revised to provide a smooth transition to added slides. Each slide needs to have a title
even if it is continued. Your professor will assist and give final approval of the presentation
before it is emailed to committee members. The slide sequence is provided below.

. Title Slide

. Presentation Overview (presentation sequence)

. Statement of Problem

. Statement of Purpose

. Overview of the Theoretical Foundation and

. Conceptual Framework and Training Model

. Review of Literature — Major Key Themes

. Assumptions, Limitations, and Delimitations

. Design and Methodology

10. Methodology

11. Research Design

12. Research Questions

13. Data Collection

14. Data Analysis

15. Analysis and Interpretation

16. RQI and Findings

17. RQ2 and Findings

18. RQ3 and Findings (Add more slides for additional RQs)

19. Hypotheses

20. Conclusions

21. Implications

22. Recommendations for Researchers, Practitioners and Policymakers

23. Major References — Include the total number of references for the proposal and list in APA
format the most important references. This is the last slide of your presentation. Even though this
is number 23, you will probably have about 35-40 slides with some of the continuous slides.

0 3N D~ WIN

\O
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Sample PowerPoint Templates- Posted in Resources

Title See Guidelines for Proposal or Defense Presentation

Date

Doctoral Candidate’s Name
Committee Chair:
Committee Members:

Total References: 211

Asplors. J., & Fransson, G. (2019). Research on mentor education for mestors of newly qualified teachers: A qualitative
meta-synthesis. Teaching and Teacher Education, 48, 75-86. bitps://doi.org/10.1016/) tate. 201502 004

See Guidelines for Proposal or Defense Presentation
Cowan, J.(2014). Noteworthy matters for attestion in reflective jourual writing. Active Learning in Higher Education, 15(1).
$3-64.

Gibbs, G. (1988). Leaming by doing: A guide to teaching and leaming methods. Oxford: Oxford Polytechnic, Further
Education Unit

Hobson. A, J., Ashiby, P, Malderez, A, & Tomlinson, P. D. (2009). Mentoring begianing teachers: What we know and what
we don’t. Teaching and Teacher Edwcation, 25(1), 207-216. htps://doi orw'10.1016/1 tate 2008 09 001

Hudson, P. (2013). Meutoring as professional development: ‘growth for both’ mentor and mentee. Professional Development
n Education, 39(5), 771-783, https://doi ong'10.1080/19415257 2012.749415

Kolb, D. A. (1984). Experieatial learning: Experience as the source of leaming and development. Englewood Cliffs:
Prentice-Hall. p. 41

Mezirow, J. (1991). Teansformative dimensions of adult learning. Jossey-Bass, 350 Sansome Street, San Francisco, CA
94104-1310.

Pennanen, M., Bristol, L., Wilkinson. J.. & Heikkinen. H. L. (2016). What is ‘good" mentoring? Understanding mentoring
practices of teacher induction through case studies of Fialand and Australia. Pedagogy. Culture & Society. 24(1), 27-53,

" Schou, D. A. (1983). The reflective practitioner: How professionals thisk in action (15t ed.). New York, NY: New York Basic
Books.

Copyright Date - Name “
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Table of Contents Sample

The sample Table of Contents on the following pages follows the recommended sequence. Add
page numbers, Themes, and Appendix titles as needed.

Table of Contents

YN o1 1 2T RO PRRU TP 1
DIEAICALION ..ottt ettt ettt e bt et e e st e sa e e bt et e ea e e bt et e s ate bt enbeeneenaeenee il
ACKNOWIEAZIMENLS. ...ttt ettt et eb et e et e sateebeesseeeabeenaeeens il
Table OF CONLENLS ......eeeieiiiieeiieieet ettt ettt et b ettt s et e b et e ebeenbeentesaeenaeeneas v
LISt OF TADLES ..eeeeniieiiieeeee e et ettt et e st e e b e et e e bt e enbe e bt e enbeesseeenbeenneeens
LISt OF FIGUIES ...eeiniiieiiie ettt ettt ettt et e et e bt e st e e bt e e st e e seeeate e beeenbeesseeenseenneaans
Chapter I: INtroQUCLION. ......cccviiiiieiiecie ettt ettt et e et st e et e esseestaessseesaeesseenseeenseenseeenne 1

Statement of the Problem ...........cooioiiiiiii et
Statement Of the PUIPOSE ......ccueiiiriiiiiiiiic et
MELHOAOLOZY ...ttt ettt et e st et e st e e bt e enbeeseesabeesseeenbeaseas
Theoretical FramewWoOTrK ..........cooiiiiiiiiiiiii ettt
Research Questions and Associated Hypotheses .........cccoeevvieriiiiniiieiniieeiiecee e
Significance Of the STUAY ....ccoviiiiiiiieee e e e e e e
ASSUMPIONS OF the STUAY ...eviiiiiiieiieee et e e e e e s e e seneeas
Delimitations of the StUAY........cceieiiiiiiiii e e
N80 5T 4V 3 ) o 1R
Definitions Of TEIMS ..c...ovuiiiiiiiiiieeee ettt ettt et be e s

Chapter Summary and DiSSertation OVETVIEW ..........c.cerveriieriieriiienieeiienieeieeseeesseesieeeseesseesnseas
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Chapter II: LIiterature REVIEW .........ccciiiiiiiiieiieeieeeee et et e e e ve e e saaeeeeseeeeseeennneas

CRAPLET OVEIVIEW ..eiiiiiiiiiiieeiiee ettt e ettt e eiteesteeestteeessteeessseaesssaeessaeasssseasssaeasssaesssseessseeessseeensseennes
Background of Problem and Gap in Research ............cccooeiiiiiiiiniiiiceceeee e
Theoretical FrameWOTK .........ccooiiiiiiiiiiieieeee ettt st
Key Themes in the Literature REVIEW........cccueiiuiiiiiiiiiiiiciieeieeitee ettt
Theme HEAAING .....cooviieiieeee ettt et e e e e e et e e e eabeeesseeenaeesnsseesnnneas
Theme HEAAINE ......ooouiiiiiiiiieiiece ettt ettt e s e e beestbeesbeessaeenseessaeenseenenas
Theme HEAAING .....ocoviiiiiiiiieiieeie ettt et e b e e e e staeesbeessaeensaensaeenseensnas
Theme HEAAINE .....ooouiiiiiiiie et ettt ettt et et esaeeebeeneeas
Theme HEAAING .....oooviiiiiieiiiiiiece ettt et s b e et eestaeesbeessaeensaensaeensaensnas
Theme HEAAING .....oooviiiiiiiiieiiee ettt et e s saeebeestbeesbeessaeensaessaeenseensnas
Chapter SUMIMATY ......cooviiiiriieieeieeet ettt ettt ettt ettt e et sb ettt sbeesae et saeebeesnesbeenees
Chapter III: Design, Methodology, and Procedures .............cccceeeieriieiieniieiiiecieeieesee e
CRAPLET OVETVIEW ...eeiiiiieiiiiieeiieeeiieeetteesteeesteeesiteeeseteeesaeeesseeansseeassseeasseesasseesasseesnsseesnsseesnsseenns
Statement of the Problem ...........cooooiiiiiiiii e
The Purpose of the StUAY .....ooeuiiiiiiiecie et e bee e e e sebeeeenee s
Methodology and Its Design Rationale ...........cc.eevveiiiiiiiiiiiiiieniie e
Quantitative Research Questions and Associated Hypotheses..........cccveeviieerciieenciieinieeciieeiee
Qualitative Research QUESTIONS .........oiieiiuiiiiiiiiiiiic ettt e et e e e e are e e e e areeeeeaneeas
Setting and Time Frame for the Study ........ccccoevriiiiiiii e
Participants in the StUAY........ccoooiioiiiiii ettt
Description of Training Model and Professional Development...........ccccoceevierienenninicneenennne.
Data Collection and InStrumentation...............coeerueeriirieniiniirieniee et
Data ANALYSIS ..vieuiieiieiiiieiie ettt ettt ettt ettt ettt e a e et e et e et e e tteenbe e neeenbeeenaeenbeenneas

CRapter SUMIMATY ......cccuiiiiieiieeie ettt et et e st e ebeessbeesbeesateenseessteenseesateenseenanesnseens
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Chapter IV Findings and Presentation of Data ...........cccooccieieiiieeiiie et

CRAPLET OVETVIEW ...eeeuiiiieeiiieeiieeeieeeetteesteeeeteeestteeessseeessaeasssesssseesssseesssseessseesssseeessseeensseesnsseenns
Data ColleCtion PTOCEAUIES .........cceviiieiiieciie ettt ettt e et e e sve e e savee e sseeeaseeenseeennneas
Organization 0f Data ANALYSIS .....cccveriiiiiiiriieeiieit ettt ettt e e beesteeebe e saeebeesseeenseenenas
Descriptive Characteristics 0f TEACKETS .........ovcuiiriiiiiieiiiiece e
Presentation of Quantitative Data ANalySiS.......cccccieriiiiiieriieiiiieniecieerre et
Presentation of Qualitative Data ANalySiS........cccecuierieeiiierieeiienie ettt
Summary of Results and Key FINAINgS.........cccooviiiiiiiiiiiieiecicce et
Chapter V: Conclusions, Implications, and Recommendations..............ccceceeerienieiiiieniesiienieeieens
OVErVIEW Of the STUAY .....cviiiiiiiiiiiiee et ettt e e e b e e staeebeessaeenseens
FINAINES ...ttt ettt e bt e e st e bt e et e e bt e et e e bt e enbeenaeeenbeenneas
CONCIUSIONS ...vtvieeiiteeeiiee ettt e ettt e ette e e bt e e s beeeesbeeasseeeasseeasssaaassseeassseasssseesssseessseeenssesesseesnsseesnssenans
IINPIICALIONS ...ttt ettt ettt et et e et e e abe e taeesbeesseeesseesaeenseesseassaenssesnseeseeanseeseas
LAMIEATIONS ..entieiieeiee ettt ettt e bt e st e bt e st e bt e e st e e bt e st e enbeeeabeenaeas
Recommendations for Researchers, Practitioners and Policymakers ..........ccccccevvevveviiieinieennneen.
SUMMArY Of the STUAY ...ccceiieiie et e e e e ee e

RGBT T EIICES .ottt e e e e e e e e et e e e e e e e e e e eeaeeeeeeeaaaaaeseeeeeannnnnaas

APPENAIX A TIIE ..ttt ettt
APPENAIX B TIIE .ooeiiiiiiiiiiiee e
APPENAIX Ci TIIE ettt ettt ettt e
APPENAIX Dz THIC. .ttt
APPENAIX B TIIE .ottt st
APPENAIX F1 TIHIE oot et et st
APPENAIX G THIC. .ttt et st

APPENAIX Hi THIE. .ttt ettt st e
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Understanding the Literature Review

Literature Review Introduction and Directions

For posting the first week of a course:

A literature review is required for this course. During the next couple of weeks, think about a
topic. You will submit your topic in Week 3 for approval by the Professor or Learning Coach.
Your topic must be related to current trends, issues, and/or policies and their impact on
curriculum, instruction, or assessment. All references must be current (within the last five years).
Use the Library and Information Resources Network (LIRN), the Acacia online library, by
clicking on the home button.

* You may select one of the following topics or another topic of your interest:

» Market analysis

* Global Business strategy

* Business Leadership

= Customer or employee satisfaction

» Business data analysis

Your rough draft will be posted in week 10 for peer review and your complete, revised literature
review will be due in Week 11.

What is a literature review?
A literature review is exactly what the term indicates: a review of literature. In this case, the
“literature” will be the books, journal articles, and research papers that discuss aspects of the
topics of this course. The emphasis will be on the research findings regarding the topic.
The “review” explains two aspects. The first is the process that you use and the second is the
summary of what you have found. Think of it as completing a “scan” of the topic to see what
information is available to readers.
Another way to think about it is as a summary of previous research on a topic. It can be part of a
larger report of a research project or a separate explanation. This literature will stand alone as
your presentation regarding the topic. Some questions that may guide your thinking as you
develop your literature review:

= What is known about the subject?

= Are there any gaps in the knowledge of the subject?

» Who are the significant research personalities in this area?

» Is there consensus about the topic?

» What aspects have generated significant debate on the topic?

* What is the current status of research in this area?

» What sources of information or data were identified that might be useful to you?
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As part of your literature review, you need to cover the major findings on the topic, but it will
not be necessary to try to identify all research on the subject.

What is the purpose of a literature review?

The purpose of a literature review is to summarize the knowledge and ideas that have been
established about a topic. It will allow you to become informed about a specific aspect of a topic
that is studied in this course and to demonstrate in-depth knowledge about it. The literature
review also will provide practice for the portfolio project you will complete as a conclusion to
the program. A literature review is an important section of the portfolio project.

What is the process for completing a literature review?

The first step in the process is to identify the topic and define your research question. If the
question is too broad, you will find too many resources. If the question is too narrow, you will
find too few resources. Finding the “just right” question is the most difficult part of the literature
review.

Start with a question that you may have thought about before or a question that occurs to you as
you read and discuss the content of the course. You may identify several questions or aspects of
a topic and are unsure which one to choose. Think about what keywords you would use to
research each of the questions. You may want to run brief tests by checking the quality and
number of resources that are accessed by various keywords. Beginning with several keywords
and phrases will make your efforts more effective. This also is the time to consult your Learning
Coach to identify the pros and cons of each question for study so you can finalize your choice.
The next step is to conduct the research by accessing the resources. Some resources may be too
old to be useful in understanding the topic. Usually, resources should be within the last 10 years,
except for topics that have a strong, ongoing research history. Those resources may provide a
solid explanation of the topic over a period of time. It is important to determine the areas of
agreement on the topic. If most of the resources present a perspective viewpoint, that should be
noted. If one or two recent researchers have a different viewpoint, that should be described
because that may signify a new direction regarding the topic.

You need to protect yourself from plagiarism during this part of the process. You may want to
use a t-chart or other organizer to record the ideas from each resource. It is not acceptable to
copy sections of the resource and include them in the literature review as individual parts of the
document. The key information from each resource should be recorded and then all the ideas
should be organized to present a synthesis of your resources. For example, the t-charts from
several resources may have a perspective regarding the topic. You then write paragraphs that
show how those ideas relate to each other. One person may have identified an important aspect
several years ago and other researchers tested the aspect and explained it further.

The resources should be cited after you have explained an idea to show who originated the idea.
If the general business community accepts the idea, it is not necessary to cite all the resources. A
complete bibliography should be included so make certain that you record the location of your
resources.

What is the format?
Formats can vary for a literature review according to the discipline. The following format is
suggested for this course:

+ Cover page

Acacia University Dissertation Guide Page 44 o192


https://www.google.com/url?q=https%3A%2F%2Fcourses.acacia.edu%2Fmod%2Fglossary%2Fshowentry.php%3Feid%3D64%26displayformat%3Ddictionary&amp;sa=D&amp;sntz=1&amp;usg=AOvVaw0sKU6HJdcVmgrOoou80UPB

» Table of Contents

* Introduction with a statement of the question
» Body of the Literature review

e Summary and conclusions

= Bibliography/references

Examples of literature reviews are included in the resources. The examples may not relate to this
course, your program, or research but demonstrate the format and content of a typical literature
review.

ACACIA

Literature Review Overview UNIVERSITY

Literature Review

Presentation by Dr. Lopez, Explaining the pieces of a Oiariic

literature review and tips for success.

Dr. Cynthia Lopez

Link to Lit Review Site: https://sites.google.com/acacia.edu/acaciauniversityresources/home?authuser=0

Presentation Content

Plagiarism_ (steps to avoid) Literature Review Introduction
Planning Milestones P " i
Format Paragraph Writing
Sample Title Page Body Paragraph Example
mple Table of Conten Summe

Tips for Formal APA Writing Style .
Literature Review Rubric for Acacia References

niversi r
APA 7th Edition Resources 8
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[citation ne U = -
“ Plagiarism
allrights reserved

According to the Merriam-Webster online dictionary, to
"plagiarize”™ means:

= to steal and pass off (the ideas or words of another) as one's own
= to use (another's production) without crediting the source
= to commitliterary theft

= to present as new and original an idea or product derived from an
existing source

= Plagiarism Checkers: Grammarly and Easybib

Refer to the Link for more information

Literature Review Planning Milestones

Beginning of the

End of Course
Course

Signed Checklist
Literature Review

Assignment Description Revised I iterature Review
Topic Approval

Mid Course

Rough Draft
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Literature Review Format

= Title Page
- Table of Contents

= Introduction: Clear background information/ establishes purpose,
and q[ngages reader with relevance or provides statement of the
question

= Body of the Literture Review :  Synthesized paraﬂraphs with transitions, all
?‘our(cigs cited, re evance clearly explained through themes/ topics as level
eadings

- Summary: Summarize your research based on the main
ideas/concepis and the general importance of the topic as it relates to
current research

= Conclusion: Draw your conclusions by providing an analysis that is thought
rovoking based on the research. Provide appropriate insights and
mplications for practice or research

= References: Use APA format Owl Purdue shows reverse indenting and double
space
wyers, M.,Paiz, J.. Anleli, E., Wagner,J., Lawrick, E., roore, K., Anderson, M.,...Keck, R. (2019, December 20). General

format. Purdue Online Writing Lab.
https://owl.purdue.edu/owlfresearch_and_citation/apa_style/apa_formatting_and_style_guide/general_

fonn.,.html —_—

Literature Review Formatting Help

APA 7th Edition Paper Set-up Guide

= Acacia University Rubric

References: At least ten - eight from current references-
(within the last five years), use scholarly journals, books,
research articles, avoid blogs

Sample Student Paper Annotated APA 7th Edition

— T
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APA 7th Edition Title Page

INO RUNNING HEAD ;
Page

Number

Use of Rubrics to Increase Student Learning in

Middle School
Author's name e — JaneL. Doe Title is bold,
tered, not bold centered and
ron irel' ng cIZ)I K Department, Division, positioned in the
douibl & Spaced line Universty Name upper half of the
oubl e spaced line
after the title | Affiliatb = W Course Name title page, 3 or 4
Instructor lines from the
upper margin)
Due Date

+all

Table of Contents- Example

Level 1 and Level 2
Headings are to be Tableof Contents
. ItrOdIlCtON. ccooooviicicies 3
included

Review of the [temture....ow.eveevverreemeewrens PR
Indent Level 2 \\\ Historical Context......... 000000 4

. /’
Headings. = CONFIICHNG EVIAEIICE 1.t e 5
Te<cheDriven Impact T ST 8
Summary. . - e
0
COMCLISION. .ttt 11
REFOICNCES 1. cve et et e et e e e 13 I|
8
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Introduction

Introduction with statement of the question
Research Question (RQ) with claim

Example: Research has found/ reflects/ indicates/ supports...that x
and y are true/ not true about the RQ or objective of your review.

DHow is technology professional development for elementary
teachers impacting digital integration in their classrooms?

D Current research supports that technology professional
development for elementary teachers is not impacting........

+&11

Introduction

Selected topic is meaningful,clearly defined and addresses a needed
area in the field. Specific question or topic guiding the literature
review is identified, clear, and linked to the rationale for the selected
topic (Exceptional - 10 Points)

Therefore the introduction should:

- define your topic and provide an appropriate context for reviewing the
literature;

- establish your reasons- i.e. point of view - for reviewing the literature;

= explain the organization -i.e. sequence -of the review;

- state the scope of the review -i.e. what is included and what isn't
included.

+all
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Body Paragraph Writing
Insightfully synthesizes the literature,all sources cited, relevance clearly
explained through themes/ topics (Exceptional - 10 points)
= Use past tense or present perfect tense when discussing other
researchers' works.
= Present tense is used if the research is in the current year.
= Examples: Past Perfect - has suggested, Past-suggested
Present - suggest(s)

Topic sentence, supporting evidence, sum up and link to next idea in each body
paragraph. Your paragraph should be at least four no longer than eight sentences.

|

Body Paragraphs- Synthesizing

Insightfully synthesizes the literature,all sources cited, relevance clearly
explained through themes/topics (Exceptional - 10 points)

X
Composed of ideas and
concepts from the Not a paragraph summary
collection of references for each article connected

to another paragraph
summary of another
article

Has connections between
sources through

comparisons/contrasts of
ideas, results, or trends |
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Body Paragraph Example

Topic
sentence

Researchers tyEjcally state that the principle of motivation is valid, but its
_ implications vary. On this theory, there has been a general consensus as Student
2”%90”'“9 ____evidenced in the research by White (1987), Brown (1980), and Black (1978.  analysis
vidence However, Green (1975) sees motivation as a result of a positive working g
method. lack (1978) on the other hand designated money as a source 0
nspiratlon and neglected the climate Even though work of Green had som
rawbacks m that 1tfalled to take other Circumstances into accoun , its majo
advantage lies with the fact that his research e \O{raged further studies
Sum up and link to the
next idea.

Summary

Clearly summarizes all key points found in the references and gives an
accurate account of the content (Exceptional - 10 points)

= Shorten the text so that all facts are in the summary
= Read the text again to know what is the main content
= Make notes of details and keywords
= Form your sentences with the keywords
Sentences should reflect the main content
First sentence of the summary should reflect the purpose
= Use simple present or simple past
= Check your spelling and punctuation
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Conclusion

Succinct and precise conclusions providing appropriate insights and
implications for practice or research (Exceptional - 10 points)

= Stress the importance of the purpose

Show why the paper is important and provide meaning and use

= Show how the points you made and examples you used fit together
= Provide implications for further research

+all

References

Allin-text citations and listed references are complete and properly
formatted in APA style (Exceptional - 10 points)

A nulla.M. A.(2015). /111 ioresugalloo of teacbers' percepuoos of the effecu of claS>size
00 reoching. ImtmaNDIJOIEd.CtINOII Swilitl, 8(12). 33-42.
hno:lkdx.doi.o!l!f10J 539les.vSnl2pl3

Bowoc, 1. B» Magnuson.K. A..Scbiodler, H.S.. 0\llICao.G. L. & YO!hikAIll, H.12011). A
meta-analySLS of class sizes aod ranos m earlychildbood education programs: Are
ihrosbolds of ¢>"1ilY associated wilb greater impaclsou coguirive. ncbieYerneul. nad
socdoemotionBI outcomes?Education(!{ EmliiQtion 011 Policy A,-Mirsis.39(31.
407-418.00i:10.JL021016Z373116 94S9

QIjjli9.1. 1. (2011\.Tbe false promise of class-size I'-ductioo. Eric Edocation Reso*ces
InformariooCeurer —

filgesT.. SowL<-Sdonidl.C.S.. &Nielseu,B. C.V.(2018).Small class sizes f01 improving

studrot achievewenl inprimary and sa:oud3.1)'schools: A systematic review.

Ctllnpb<ll Symnwitc Rik-1"""- 14(1), 1-107. hnpelldoj.oro/10407Jfesr201&.10 @Il‘
5}
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Literature Review Checklist
Requirements

Selected appropriate,current and credible (academic/scholarly) sources?

Have you...

Introduced the purpose and scope of the review?

Analyzed and synthesized the research for relationships and/or opposing viewpoints?

Used a plagiari sm checker to ensure proper paraphrasing and APA in-text citations?

Used clearly articulated tra nsitions to connect sections of the review?

Identified gaps in the literature and research?

Identified areas for further research?

Included the different sections:Title Page,Table of Contents,Introduction,Body,Summary and Conclusion and
References?

Checked grammar,punctuation and spelling?

Recorded the reference details of the sources in APA format?

O 00000000

Ihave reviewed the checked items on the list to ensure that my literature review meets the requirements before
submission.

Name Date

(Upload this document with your finalliterature review.)

Formal APA Writing Style

No errors in APA font, spacing and format (order of pages, title page,
margins, headings, and paragraphing (Exceptional - 10 points)

= Use active voice when possible- For example, instead of It was found that...
you could try Bandura discovered or The results showed that

= Use past tense or present perfect tense when discussing other researchers'
works-Bandura discovered or Researchers have discovered

= Avoid personal references- pronouns |, we, us, you, me ...
= Use acronyms only after previously spelling the full name
= No slang and contractions

= Fully developed paragraphs with supporting detail —no three sentence
paragraphs

= Avoid opinions and /or personal reactions unless supported with citations

= Ampersands(&) only for in-text citations enclosed in parentheses - ”
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Acacia
University

-

Literature Review Rubric for
Acacia University Courses

Literature Review Rubric

Content 70%
< |ntroduction

APA Guidelines 20°/o
< Format

< References

= Body and Synthesis
= Body Analysis
Summarv
=Conclusion
=Organization
-Coverage

Grammar Usae and
Mechanics 10 Vo

= Grammar Usage and
Mechanics

Content:Body Synthesis

Criteria Exceptional- 10  Satisfactory -89  Standard -S-/ Unacceptable - 1-4 Missing -0
Content Insightfully Synthesis not Presents a sting Misinterpretation | No synthesis
Body synthesizes the strong,most of article of information, provided
Synthesis | literature,all sources cited with summaries,with and some sources

sources cited, reliance on little andtor no do not support the

relevance clearly  summaries,lacks comparisons or synthesis of

explained through comparisons or connections content

themesttopics connections
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Content Introduction

Criteria Exceptional - 10  Satisfactory -8-g Standard - 5-7 Unacceptable-1-4 Missing -o
Content Clearly explained | Limited analysis, | Incomplete Missing significant No analysis
Body Analysis | analysis with few supporting analysis,does not | analysis provided
supporting examples,lacks clearly identify components,
examples, explanation of gaps or limitations | either does not
identifies gaps or |gaps or of current research | identify gaps or
limitations of limitations of or no limitations of
current research current research, |recommendations |current research
and recommends | or for next research and/or
next research recommendations | steps recommendations
steps for next research for next research
steps steps
_|_a 1‘ 23
Content: Body Analysis
Criteria Exceptional- 10 Satisfactory - 8-g Standard -5-7 Unacceptable - 1-4 Missing-o
Content Clearly explained | Limited analysis, Incomplete Missing significant | No analysis
Body analysis with few supporting analysis,does not |analysis provided
Analysis supporting examples, lacks clearly identify components, either
examples, explanation of gaps or does not identify
identifies gaps or |gapsor limitations | limitations of gaps or limitations

limitations of
current research
and recommends
next research
steps

of current
research, or
recommendations
for next research
steps

current research
or no
recommendations
for next research
steps

of current research
and/or
recommendations
for next research

steps

24
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Content: Summary

Criteria Exceptional - 10 Satisfactory-8-9 Standard - 5-7 Unacceptable - Missing-o
1-4
Content Clearly summarizes The summary has | The summary has The summary No
Summary all key points found some key points a few key points, refersto content summary
in the references and gives but does not list
and gives an givesanaccurate | some account of  key points and
accurate account of | account ofthe the content gives minimal
the content content. and/or is brief and account of the
redundant. content resulting
in brevity.
+all -
Content: Conclusion
Criteria Exceptional- 10 Satisfactory-8-g  Standard - S-7 Unacceptable- Missing- o
1-4
Content Succinct and | Concluding Brief and/or Concluding No conclusion
Conclusion precise remarks show redundant paragraph has
conclusions that analysis and | conclusion unrelated
providing synthesis of related to topic | aspects of topic
appropriate ideas occurred; but with very and/or details
insights and however,some limited details are not
implications for  conclusions not | andimplications | supported in
practice or supported in content.
research content.

@
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[ Criteria

Content
Organization

Content: Organization

Exceptional -10

Evident
organization,
transitions,
sentences and
paragraphing
provide ease of
reading for
understanding.

Satisfactory - 8-g

Few errors in
organization,
transitions,
sentences and
paragraphing

Standard -5-7

Some errors in
organization,
transitions,
sentences and
paragraphing

Unacceptable-
1-4

Many errors in
organization,
transitions,
sentences and
paragraphing

Missing- o

No organization is
evident,difficult
to read for
understanding

+all -

Criteria

Content
Coverage

Exceptional - 10

Content: Coverage

Includes all

Satisfactory -8-g Standard- 5-7

Includes some

Unacceptable-

1-4

Missing - o

No description

All content
covered in depth
without being
redundant, has at
least 1 o or more
scholarly

references with at
least ten being less
than five years old

major sections,
not covered in
as much depth
with 1 oor more
scholarly
references,
though less
than ten being
less thanfive
years old

major sections
of pertinent
content with
fewer than 1 o
scholarly
references
and/or some
are more than
five years old

Major sections
of pertinent
content have
been omitted

with lessthan 10

references and
an over reliance
on low quality
sources.

of content of
articles with
less thanten
references with
an over reliance
on low quality
sources

&
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APA Guidelines

Criteria Exceptional -10 Satisfactory -8-9  Standard - 5-7 Unacceptable- Missing-o
1-4
Content All content Includes all Includes some Major sections of  No description of
Coverage covered in depth | major sections, major sections of | pertinent content of
without being not covered inas | pertinent content have articles with less
redundant, has | much depth with |contentwith been omitted than ten
at least o or O or more fewer than o withlessthan o] references with
more scholarly scholarly scholarly references and an over reliance
references with references, references an over reliance | on low quality
at least ten being | thoughless than |and/or some are | on low quality sources
less than five ten being less more than five sources.
years old than five years years old
old |
[ 29
Grammar, Usage and Mechanics
Criteria Exceptional » 10 Satisfactory - Standard -5"7 Unacceptables Missing-o
9 1-4

Grammar Usage
and Mechanics

No grammair,
usage,
punctuation
and/or spelling
errors

Few grammar,
usage,
punctuation
and/or spelling
errors

Some grammar,
usage,
punctuation
and/or spelling
errors

Many grammar,
usage,

Disregard for
grammar,usage,

punctuation punctuation,
and/or spelling and/or spelling
errors rules

+all
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Sampie Literature Review and Matrices

Sample Literature Review

Class Size Reduction Efforts Offer Few Benefits tolSchool ¥ —— — — ——— .~  Commented [CL1]:APA recommends that your title be
no more than 12 words in length.

Name Last Name
Graduate Studiesin Educational Administration, Acacia University
EDA 560: Curriculum, Assessment, and Instruction
Dr. Cynthia Lopez

April 14, 2020

Acacia University Dissertation Guide Page 59 o192



Table of Content.)...

Commented (CI2):Bold and ..ared -TimnNew
Roman
Introduction .3
Review of the Literalllre .3
Historical Context . .4
Conflicting Evidence ..........ccooceevene .5
Teacher-Driven IMPAC . .....ccveuiiiiieiieee ettt seeestesesee et et ese e esereesesesseeesenee 8
SUIMIMATY ..o 10
Conclusion...............
11
References «ocoveeveviveeviiit et e e e 13
2

Acacia University Dissettation Guide Page 60 0f92



Size Reduction Efforts Offer Few Benefits to Schools . Commented (CI3]: <nlnldU<:tlon wftb purpooe

— «> xreeeard] queelion
. -RQwilllclaim
Introduction I1xample:bao fDund/Mileclo/ illdicalea/
[IUIPOI'Ta.. IblIt"mdy nina/not truubouttiutRQ
There has been a long-standing populal belief that classsize has a diJect influence on robjectiw of 7"\If review.

student performance. Smaller classes, many argue, help students find academic success,
especially those who stmggle or those who are considered most "at risk." Itis commonly
believed that small class sizes enhance student learning because the specialized needs of each
student can be better addressed through more individualized, innovative and flexible teaching
methods. Furthermore, by reducing class sizes, it is assumed that Shldents will have more time

to interact with one another and receive quick and robust feedback from their teachers (Pow

Wong, 2017), While the first studies on this topic showed evidence to support that on average
Suecess as the rescarch stemming from 1985 projects suggested that it was. Recent studies have

indicated that in several cases, smaller class sizes have no impact, or even sometimes a declining

impact onacademic success, which is contradictory to theinitial research that fueled legislative

action thatstill influences schools today (Harfitt,2016). trhislliterat\Jre revJew exannnes th _-j Commented (Cl4):Purposestatetnent

Review of the Literature

Irhis__xfi Commented (CIS) Brieflntro —beroreclsrussionof

lheme-.'lopia
Dereepiions about the imporfance Of cldss Sik on aCadsmie SUCEEss] These perceptions, based on

information from over thirty years ago, have continued to influence the decisions of policy-

makers,despite conflicting evidence. Continuing research on the insignificant impact of class
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size reduction efforts has provoked questions adding to the ever-popular debate regarding class

size: i’SfﬂiiSinllu<:ntial on a stud nt's ctcademic stwe<:ss as many ,including teachers, bdicv<:) - 1 Commented [CL6):En&;llingrhetoricalqueslions

_ i .

!1Je there actualized benefits to schools'? If so what are they [varie sourC'es were examine 1 cCommented [CL7J:Orpnizadonal 11'-Idon

_ectlve resMrch Is sectioned Into three themes whiCh emer e

Historical Conte:o."t

Three studies conducted between [t985 2005 are linked to much of what has become a i

popular belief about the impmtance of class size, as effectively smnmarized in the rep01t b Yo mm—

Corrpoed ol ideas and
caneeptsliom the
wollection of referances

Has connactions batween

sourcesthmugh

L Compansongeantrasts of
i ks, esults, e twnds

'waton et al (2013). TNese imntlugniial bodies of researen, the Student-Teacher Achievement

Rao (STAR) prqject, the Shident Achievement Guadrantee in Education (SAGE) project, and

Califomia Class Size Reduction Program (CSRP), @ll claimed to find increas

achievement when class sizes were reduced. H

means of improving student achievement. According to him, nsensus prompted the

development of misguided policies, resulting in

resulting in oneous and negligent implementation of

widespread class size reduction effo . )
oss the U.8. and other countries, which may have done
more harm than good. Pilge elal. (2018) expanded on Hte efforts ofHarfilt's work by
smnmarizing and analyzing findings from [48 reports about the impact of reducing class sizesin
41 ditTerent countries.
BelWeen tlle years 0of2000 and 2009 in particular, several couni:Jies, including be U.S.,
revamped educational policy and suggested that schods apply significant ti:nancial and capital

resources to decrease classsi.zes. The enormous impactthese studies had on educational policy-

makers and school fhnding was monumental. Take for example in 1999, the federal budget

l|l'||
Body P .l nphsSytrthesi

Not apiifagn‘ji
{or uch slt

summary of 3

another pag
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included $12 billion of incentives to reduce class sizes, and dming the 2006-07 school year,
California alone spent $1.7 billion to cap elementary classes at 20 students. Furthermore, 1>

titutions that made efforts to reduce class sizes

reported a negligible impact on academic success and many later abandoned their focus on
establishing small classes. Schools found that in general, the average effects were minimal, with
the occasional experience of positive effects on reading achievement; most fmmd either no effect
or negative effects with class size reduction in math classes. Similarly, compiled findings from

The Resea

ome impact on student ach.ie\ement patt.icularly in the primary grades. However, their research

fOlmd that "thelefl<:cts may be small and the optimism of educators regardillg CSR should be L | Commented [CL91Direct quote —I = sthan 40 wiNds.

tempered \\ th the rer] world problems to which it is directly and indirectly associated" (20 10, p.

6).

:conflictiod Evidence ~ — { Commented [CL101:Theme

ot the majority of class size sntclies and their respective

s#+ Commented [CL111:Chinaos(2011) isnot needed atthe
endofquolabecauseoftho,.r-un............ s(Ho,ho)

carefblly in using itas a guide in inpikmenftihg andtimonitaring-etass that are made after the firstsentence.

supporting this wanting,  ressed that “{l

chools with different class sizes likely differ In.JliLLIY other, difficult-to-observs' (p. |
For exanlple,schools with more money and resources can aftord to have smaller classes, which
may indicate that thisis better but one also needs to consider family aftluence and resources as
the main reason. On the other hand, some schools'viti1behavior problems may also have

studentsin small classes to manage behavior. In this case, itis a behavior issue rather than a

leam.ing issue (201 1).
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Furtltermore, recent studies have produced frndings opposite of what STAR, SAGE, and
CSRP reported. University ofCalifumia s ) presented
information that fully contradicts previous reports that had shown a positive conelation between
class size reduction and a student's academic success. Theirstudy explained the possibility of
small academic gains for disadvantaged and yoUliger students, but aside from that, they did not see
any academic gains resulting from class size reduction across otller student groups. They
sunnised that advantages to having small classes only increased with student and teacher
motivation. \Vhen comparing class size reduction efforts against contextual and easily controlled
factors, bigger benefits were seen from almost any other initiative. Elements such as teacher
pay, recmitment and retention of highly qualified and successful teachers, and building
additional plarming time into teachers'schedules were discovered to have much larger influence
on a student's academic success than a simple reduction in class size. Moreover, their literature,
as well as that from Shen and _found multinational evidence detailing
in tances where smaller class sizes were sometimes detrimental to student performance,
especially in the case of math and science courses.

Some researchers, such IEOR ANANNONE201) HNAPISE ANUACKSONBONRIE o ced
concerns over the reliability and validity of the early research. Previous studies' definitionof
"success'had been restricted to the use of non-uniform standardized test scores, whichis limited
inscope. Additionally, they complained aboutsmall sample sizes tlmt focused primarily on "at-
risk" groups who typically had low achievement, such as minorities and children from low-
income families. According to them, "at-risk" populationshave special needs tlmtare usually
addressed by a variety of different programs, none of which were t'lken into consideration by

.essiso=3:0.:; OF CSRP when evaluating the impact of class size. voiced
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skepticism as well and recognized that while the prior work intended to determine whether or not
reductions in class sizeimproved student achievement, they were not designed to look at a
number of other fuctors or question the "how" or "why" smaller classsizes afrected students. He
futther explained how subsequent research projects expanded their observations beyond "at-risk"
populations and attempted to address the "how" and "why". According to Harfitt, several of the
researchers involved in the "how"and ""why"studies openly admitted that it was incredibly
difficult to pinpoint the true impact of classsize on student achievement. They discovered that
questions about which students benefit and the specific ways in which they benefit are tough to
answer as it is inlpossible to remove all contributing factors. For example, special programming
is regularly offered to stmggling learners, as well as smaller classes, making it challenging for
researchers to ascertain the bigger influence (TR E01 00 Page @ Iuckson 2013 Pow s
_ Despite challenges to create ideal study conditions, Page and Jackson (2013)
observed groups separately and fmmd evidence showing thatsmall class sizes yielded the highest
test-score gainamong high-achieving children, not the "at-risk" or stmggling learners as
previously stated in earlier studies.

The report by Filges et at. (2018) illustrated the opposing viewpoints of current
researchers and their predecessors, citing recent evidence thatsuggests reducing class sizes has
few, if any, benefits. Their compilation of data argued that the effects of class size reduction
efforts are modest and tllat there are better strategies for improving student success, such as
focusing on relationships and teacher quality Shen and Konstantopoulos' (2019) work

corroborated the reports from recent researchers whose opinions seemed to be at odds with the

. . . . . - =
prior research such as he ¢-across-the-board reductions in class size at the state level are like! ta | commented [C112): n-tectcitation —direct quote—
needs paeenumbar

'dd disappointing results, as was the casein Califomi.a and Flonda'' (Chingos, 201 1, p. 7). Shen Pertod fUret)

Acacia University Dissettation Guide Page 65 0f92



and Konstantopoulos concluded that much of the existing reseaTch into the effects of classsize
reduction has been remarkablyinconclusive, with relatively insignificant benefits to those who
initiated large-scale class size reduction efforts. In fact, there is vely little disagreement amongst
the works reviewed. Pow and Wong (2011) also voiced concerns about the narrow focus and
small sample sizes in the earliest studies. Moreover, Page and Jackson (2013) criticized the lack
ofreliable data from STAR, SAGE and CSRP that was used to substantiate overreaching claims
of positive impacts on achievement by reducil 1g class sizes.
Teacber-Drlven Impact

One ofthe most conullonly perceived merits of small class sizes assumes that with
smaller numbers, teachers will adjust teaching strategies to devote more time and effort to
students'individual needs. Pow and Wong (2017) argued against the idea that teachers would
better address individual differencesin the classroom with classsize reductions. According to
them, seizing the oppmtwrities thatsmall class sizes can provide is entirely up to the individual
discretion of a teacher. Upon review of schools who engaged in class size reduction initiatives,
it was fomld that even when provided with the opportunity to manage fewer snldents, most
te r.hersCliil nnt sP.ek rmt m implemP.nt hP.1tP.r te:<chine; stmtP.gies Tn rklilinn, few ulili7erl t:<clic"
to build student engagement or create meaningful relationships, thus the desired academic gains
were never actualized. Their research, as well as that from Bowne et al. (2017), initially
attempted to lay credence to the claims that lower child-teacher ratios acrually afforded students
more one-on-one time with their teachers, offered teachers increased opportmrities to understand
eachstudent, and created time to implement activities Wlique to each student'sneeds. However,
the findings were opposite of what was expected. It was discovered that in reality, a large

percentage of teachers did not alter their instructional methods when given smaller classes.
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What they found was that the theoretical aspect of class size reduction is not necessarily evident
inits application.

Though smaller class sizes may offer the potential to make classroom management
casier in the ways of minimizing distractions and increasing opportunities for teachers to focus

onsound instmctional strategies, there is no clear-cut evidence to demonstrate that happens.

Gaty Harfitt's (2016) book, ctas))fi i iRedwti.en: Ki Y.Jrighr; fiwn Secrmdcu Sch o Commented (CI13]: lldelsltalldzedwhhmalnwonls
apuiled.

srooms offered first-hand accounts of substantiated evidence that classroom size had vety

little to do with teacher efli:ctiveness. Throughout his work, he cited examples of instances
where teachers with fewer than 18 students are less effective than 1hose will! upwards of 60. His
points aligned with the claims made by numerous m<Xlem researchers: class size has a lesser
impact onstudent success than 0liginally thought, and overall teacher quality matters more. [n
fact, based on his research on the cost effectiveness of class size reduction, Chingos (2011)
offered his advice on implementing policies at the district level by working with principals on
their specific needs. These efficiency type decisions were made after reviewing student needs

and teacher quality. He stated that

)n even better aeproach would be to let individual schools use small classesas a reseonse .- C ted (C114]: Bloddna-dired quote 40or more
words-notkle paiod before ( ]

to very specific circumstances. An individual principal may decide, for example, that a
smaller class makes sense for an inexperienced teacher who needs support indeveloping
skills managing a classroom with several students with behavior problems. At the same

time, the principal may want to assign a larger class to a highly effective veteran teacher,

perhaps with some extra pay to compensate the teacher for fue extra[workr. ! quire/1l ———__Commented (Cl15]: PetlodbeforedtaUon-dlffarent
mun unblodced quote

(201 1, JL.1QIL
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Factors contributing to class size reduction decisions such as cost, student needs and teacher
quality should also be considered in the comparison of studies (Bowe et al., 2017; Chingos,
2011; Harfitt,2011). These factors need to be considered in the evaluation of teacher driven
impact regarding class size reductiOit

In a more recent study by Mohammed Almulla (2015), teachers' perceptions of class size
were evaluated alongside their student data on academic growth and total number of classroom
management incidents. The study showed that the majority of participating teachers all believed
that class size had some degree of impact on their overall effectiveness as an instructor. Important
to note was that teachers with large class sizes, as well as those with small classes, reported
having a limited ability to use their full range of'skills. Regardless of the class size, teachers
were observed to rely on more teacher-centered instructionalmetllods, as opposed to student-
centered metllods that are known to produce better academic outcomes for students. Teachers
expressed concerns about heavy workloads, inadequate plamling time, and difficulties
managing classrooms in light of st 1dent behavior and rated those criteria as their biggest barriers
to increasing studentsuccess. Similar to what was found in otherstudies, even when class sizes
were reduced for the teachers in this study, teaching strategies remained the same and student
academic gains were unnoticed.

Summary

Across the world, irrespective of subject and grade level,smaller class sizes are typically
desired, especially by parents and teachers. Witll smaller class sizes, it is commonly believed
that teachers can better maintain control and provide more individualized attention to their
s11ldents (Shen & Konstantopoulos, 2019). Filges et al. (2018) points out that using class size

reduction teclmiques as a means to increase student acllievementis an approach that has been

10
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repeatedly attempted, regularly debated, and discussed for decades. Historic and present-day
educational reforms, school policies, and teaching strategies have evolved (and revolvecQ from
the perceived benefits of class size reduction. Though several studies reviewed reported that
teachers believe that small classsize largely contributes to a student's academic success, they
also found that in general, teachers are not apt to change their teaching practices despite a
reduction in their class sizes  Moreover, recent studies have gathered data that seem to be at
odds with the findings in prior work, claiming that the previous bodies of research thatled to

widespread class tjize reduction eff01ts failed to adequately identify substantial educational

benefits @\Imulla.2015; Bowne et al., 2017 Harfitt 2016- Jow & \VoilgJ2017[). Shen and === | Commented [C116):Summarlzedamtent
Konstantopoulos (2019) futther concluded that much of the existing research into the effects of

class size reduction has been remarkably inconclusive, with relatively insignificant benefits to

those who implemented class size reduction efforts. Allin all, the reviewed research held

connnon opinions that results from early research were not credible, believing the studies to be

flawed with anlbiguity and inconsistencies that lacked strong empirical evidence to support their

claims ofbenefits in reducing classsizes. Additional consensus was that academic successis

linked to far more than just a simple reduction in class size fiTai-fitt 2016:Pag& Jacksoll 2Q11i

[COI‘ICIU.OHI .. Commented [CL17]predaconclullcmsbuad on
preattedreeean:b prO\liclqapproprtaleiDII&hts and
illlplieatioiiiClIrpnctitaor1'1881rtli— BMeoun:+are
nat llllrodwled Intbeiwinni1yor mndusllin

The impact of class size on stl1dent success has been a fiercely debated topic for years. In

fact, it has often become the premise for policy development and the rationale behind adjustments
to educational fimding. As evidenced throughout Ibis literature review, decisions made to reduce
class sizes were based upon information from studies whose validity of evidence has been

questioned for the past several years. Anexpanding body of newer research indicates

11
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that class size may not be as important on students' academic gain as lhe earlier researchers
claimed. Startling to many was the discove.ty that cmrent literature suggests that small class
size, at best, has a negligible impact on academic achievement_ In keeping
with this argument, the Research Information Services Capsule concluded "that although
educational researchers have not defulitively agreed upon the effectiveness of CSR, givenits
almost universal public appeal, there is little doubt it is here to stay in some form™ _
Watson et al. (2013) authored extensive literature that set the stage for investigation into

classsize reduction efforts. Their findings were continually and unanimously echoed throughout

the work of the later researchers. A large number of contemporary researchers’arguelagainstlhe .-~ commented [CL18):Shift 10 presInt1811Rwhtn
presenlil111 researdler'scon nions

popular belief that a class size reduction is a smart approach to improving academic

performance. Present findings
evidence of its success at improving students' learning (Filges et al., 2018; Amulla, 2015).
According to the presented research and illustrated via meaningful accounts from Gary Harfitfs
(2016) sociological experiences, there are better and more cost-effective options to enhance
student learning, such as those that revolve around teacher quality and building relationships. In
essence, much of modem research has deduced that reducing class sizes was never a successful
means of educational enllancement. In theory,itallowed teachers additional opportunities to
employ more effective student-focused teaching strategies, but as Almulla (2015) and Bowne et
al. (2017) pointed out, such opportunities were rarely utilized to their idealized intent. Ultimately,
classsize reduction has and will continue to be researched as to its cost effectiveness

and improved student achievement. Taken together, these findings are factors that will be

weighed in making class size reduction decisions based on cost, student needs and teacher

Jai ¢+ — i i oo o o o — (- C ted [CL19): Pees_oos_ose —tOP.—.—tat
- et e r) Prewia - f’
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Creswell's Recommendation

“Initially, try to locate about 50 reports of research in books
or referred articles on your topic. Search the databases that
are typically reviewed by social science researchers,such as
ERIC, EBSCO, PsyciNFO, Sociofile, Social Science Citation
Index, Google Scholar, and ProQuest.” (Creswell,2014,p.

64)
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APA Citations and References
Six Steps to Proper Citation

APA 7th Edition

styie  Six Steps to Proper Citation

- READ the work you want to cite.
. Identify an IDEA you want to put in your paper.
- Write a SENTENCE about that idea.

- Write a REFERENCE LIST ENTRY for the work.

. Add in the corresponding IN-TEXT CITATION.

. REPEAT as needed for more works and ideas.

@D AMERICAN PSYCHOLOGICAL ASSOCIATION

More information on in-test citations can be found in Section 8.1 of both the Publication SOURCE: American Psychological Assaclation. (2020, Publication
Manual of the American Psychological Assodation (7th ed) and the Concise Guide to APA manual of the American Psychological Assodation (7th ed.).
Stde [7thed). httpsi//dol. org/10.1037/0000165-000
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Author, A. A., & Author, B. B. (Year). Title of the article.
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Invert names. so that the last name comes first, Place the copyrigt year Capitalize only the first letter of the first word. Fora two-part
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between initials. Retan the order of authors' names a period Also capitalize proper nours. Do notitali<:ize End witha period

Author/ A. A./ & Author! B. B. (Copyright Year). Title of the book chapter.

Chapter i . . .
o %%if; deook In A. A. Editor & B. B. Editor (EdsTitle of the book (2nd ed. , pp. #-#).

Publisher. DOI or URL

Provde the title of the book 1nwhich Include the chapter page range End wttha penod
the chapter appears. Capitaize only Does the book have an edition or volume
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editors. End with a corrma.
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by a period. Do not ‘nclude the publisher Do notinclude a URL or database information for works from
locatiOn. If there are m.Jitipke publishers, acaderri<:research databases, Include a URL for ebooks from
separate them with a semK:olon other websites. Do not put a period after the DOl or URL.
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Publication manual of the A i P i iation
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Reference Checking - Recite

recife

Use Recite at https://reciteworks.com/to: Reference checking made easy

e Check to see that provided in-text citations match the reference list

e Check to see if authors and dates in the body of the work correspond to the references at the
end

e Check for stylistic citing errors related to references
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PA Resources

Qw
cy % A
” o
S 7th Edition
Tn&dion S Discussion Phrases
Reference Examples Transitions Guide Quick Guide

APA Instructional Aids: https://apastyle.apa.org/instructional-aids/handouts-guides

These resources are in PDF format.

e APA Style Guide to Common Reference Examples

e APA Style Reference Formatting Activity (.docx)

* APA Style Reference Guide for Journal Articles, Books, and Edited Book Chapters
e APA Style Scaffolded Reference Elements Worksheet
e Avoiding Plagiarism and Self-Plagiarism Guide

e Creating an APA Style Reference List Guide

e In-Text Citation Checklist

e Journal Article Reference Checklist

e Paraphrasing and Citation Activities

e Six Steps to Proper Citation Infographic

e Abbreviations Guide

e Numbers and Statistics Guide

e Transitions Guide

» Discussion Phrases Guide
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Tense Guide for All Dissertation Content

Dissertation
Sections

General Tenses

Abstract

Present: for facts and general truisms; to say what the paper does
Example:

The research suggests.......

Present perfect: for past events or research still relevant to the present
Examples:

Scholars have examined ...

Other practitioners have suggested ....

Chapter I

Present Tense: Introductions and Summaries
Past Tense or Present Perfect Tense: Chapter I Proposal Content needs to be
revised

Chapter 2

Introductions and Summaries- Present Tense
Revise proposal content to past or present perfect tense for the dissertation
manuscript
Examples:
Past: Piaget showed... or
Present perfect tense Researchers have shown...
Tips: Consistency in tense within a paragraph and throughout the chapter is
important. Use only last names for persons/authors/researchers noted in your
literature review; do not use position or academic titles. Do not connect summaries of
articles. Instead, integrate your sources into synthesized paragraphs. Try to
paraphrase instead of having direct quotations linked by transitional sentences. Aim
to paraphrase instead of quoting. As stated in the APA 7™ Ed (2019), Quoted material
is needed only:

»  “When reproducing an exact definition (see Section 6.22 of

the Publication Manual),
= when an author has said something memorably or succinctly, or
= when you want to respond to exact wording (e.g., something someone
said).”

Also, avoid citing studies referenced in other studies; instead, find and cite the
direct source. For example, not “Sullivan (1999), as cited in (Henderson,
2001);” instead “Sullivan (1999) found...”

Chapter 3

Introductions and Summaries- Present Tense
Revise proposal content to past tense for dissertation manuscript

Chapter 4

Introductions and Summaries- Present Tense
Content — Past Tense

Chapter 5

Introductions and Summaries- Present Tense
Content — Present Tense
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Specific Chapter Sections

*Recommended Tense

Example

Literature review (or
whenever discussing other
researchers’ work)

Past

Martin (2020) addressed

Present perfect

Researchers have studied

Method
Description of procedure

Past

Participants took a survey

Present perfect

Others have used similar approaches

Reporting of your own or
other researchers’ results

Past

Results showed
Scores decreased
Hypotheses were not supported

Past

The researcher felt surprised

Present perfect

The researcher has experienced

Personal reactions Present The researcher believes

Discussion of implications of The results indicate

results or previous statements Present The findings mean that

Presentation of conclusions, The researcher concludes

limitations, future directions, Limitations of the study are

and so forth Present Future research should explore
Chapter I presents

Chapter Introductions Chapter II provides

Chapter Summaries Present The final section details
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Proposal and Dissertation Rubric

Acacia University Action Research Proposal and Dissertation Rubric

Proposal Rubric Components: Content 70%, APA Format 15%, and Grammar/Mechanics 15%

Dissertation Rubric Components: Content 80%, APA Format 10%, and Grammar/Mechanics 10%

Criteria Exceptional Satisfactory Substandard Unacceptable Missing
5 points 4 points 3-2 points 1 point 0 points
Chapter I: Introduction
20%/ Proposal and 10%/Dissertation
Topic, Has complete Has adequate Has vague descriptions Has incomplete No descriptions of

Variables, Purpose,
Research Problem
and

Theoretical
Foundation

descriptions of all the
following: topic,
guantitative and
qualitative variables,
purpose, research
problem, and theoretical

descriptions of most of
the following: topic,
guantitative and
qualitative variables,
purpose, research
problem, and theoretical

for any of the following:
topic, quantitative and
qualitative variables,
purpose, research
problem, and theoretical
foundation. Theory(s)

descriptions of most of the
following: topic,
guantitative and qualitative
variables, purpose,
research problem, and
theoretical foundation.

the following:
topic, quantitative
and qualitative
variables, purpose,
research problem,
and theoretical

foundation. Theory(s) foundation. Theory(s) relevance to the topicis | Theory(s) relevance to the | foundation.
relevance to the topicis | relevance to the topicis | lacking. More citations topic is lacking with few
clearly stated. Citations | adequate with some are needed to justify citations
justify theory selection. | citations. theory selection.
Assumptions, Has identified at least Has identified at least Has identified vague Has an incomplete number | No related
Limitations two related condition two adequate condition | condition statements for | of condition statements for | condition
and Delimitations | statements for each of | statements for each of | any of the following any of the following statements for
sections: assumptions, each of the

the following sections:
assumptions, limitations,
and delimitations. All
condition statements are
relevant to the research
study.

the following sections:
assumptions, limitations,
and delimitations. Most
condition statements are
relevant to the research
study.

limitations, and
delimitations. Most
condition statements are
relevant to the research
study.

sections: assumptions,
limitations, and
delimitations.

following sections:
assumptions,
limitations, and
delimitations.




Chapter Il: Literature Review
30% Proposal and 20% Dissertation

Content: Insightfully synthesizes Synthesis not strong, Presents a string of Misinterpretation of No synthesis
Body Synthesis the literature, all sources | most sources cited with article summaries, with information, statements provided

cited, relevance clearly reliance on summaries, little and/or no are made and some

explained through lacks comparisons or comparisons or sources do not support

themes/ topics connections connections the synthesis of content
Content: Clearly explained Limited analysis, few Incomplete analysis, Missing significant No analysis
Body analysis with supporting [ supporting examples, does not identify gaps or [ analysis components, provided
Analysis examples, identifies gaps | lacks an explanation of limitations of current either does not identify

or limitations of current gaps or limitations of research or no gaps or limitations of

research and current research, or recommendations for current research and/or

recommends next recommendations for next research steps recommendations for the

research steps next research steps next research steps
Content: Evident organization, Few errors in Some errors in Many errors in No organization is

Organization

transitions, sentences,
and paragraphing provide
ease of reading for
understanding

organization, transitions,
sentences, and
paragraphing

organization, transitions,
sentences, and
paragraphing

organization, transitions,
sentences, and
paragraphing

evident, difficult to
read for
understanding

Content:
Coverage

All content covered in
depth without being
redundant, has at least 20
or more scholarly
references with at least
10 being less than five
years old

Includes all major
sections, not covered in
as much depth with 20 or
more scholarly
references, though less
than 10 being less than
five years old

Includes some major
sections of pertinent
content with fewer than
20 scholarly references
and/or some are more
than five yearsold

Major sections of
pertinent content have
been omitted with less
than 20 references and
an overreliance on low-
quality sources

No description of
the content of
articles with less
than 20 references
with an
overreliance on
low-quality
sources




Chapter lll: Methodology
20% Proposal and 10% Dissertation

Action Research
Design

Has complete
descriptions of all the
components: research
design, specific methods,
procedures, action
research aspect, and
methodology justification
(quantitative, qualitative,
or mixed) with supporting
research. Justification
explains why the selected
method(s) are the best to
answer research
guestions and address
the problem.

Has adequate
descriptions of most of
the following
components: research
design, specific methods,
procedures, action
research aspect, and
methodology justification
(quantitative, qualitative,
or mixed) with supporting
research. Justification
explains why the selected
method(s) are the best to
answer research
guestions and address
the problem.

Has vague descriptions
for any of the following
components: research
design, specific methods,
procedures, action
research aspect, and
methodology justification
(quantitative, qualitative,
or mixed) with supporting
research. Justification
explains why the selected
method(s) are the best to
answer research
guestions and address
the problem.

Has incomplete
descriptions of the
following components:
research design, specific
methods, procedures,
action research aspect,
and methodology
justification (quantitative,
qualitative, or mixed) with
supporting research.
Justification explains why
the selected method(s) are
the best to answer
research questions and
address the problem.

No descriptions
of the
components:
research design,
specific methods,
procedures,
action research
aspect, and
methodology
justification
(quantitative,
gualitative, or
mixed) with
supporting
research.

Setting,
Timeframe,
Participants
and Training
Model/
Interventions

Has complete
descriptions explaining
how all of the following
are related and mutually
supported: setting,
timeframe, participants,
and training
model/intervention.
Model includes
sequential components
and plans for participants
who may miss parts of
training.

Has adequate
descriptions explaining
how most of the
following are related and
mutually supported:
setting, timeframe,
participants, and training
model. Model includes
sequential components
and plans for participants
who may miss parts of
training.

Has vague descriptions
explaining how most of
the following are related
and mutually supported:
setting, timeframe,
participants, and training
model. Model includes
sequential components
and lacks plans for
participants who may
miss parts of training.

Has incomplete
descriptions explaining
how the following are
related and mutually
supported: setting,
timeframe, participants,
and training model. Model
includes sequential
components and plans for
participants who may miss
parts of training.

No descriptions
for the setting,
timeframe,
participants, and
training model.
Model includes
sequential
components and
plans for
participants who
may miss parts of
training.




Chapter IV: Findings and Presentation of Data
20% Dissertation

Data Collection and
Instrumentation

Has complete
descriptions of the data
collection process and
procedures including
authorizations and
detailed steps.
Quantitative and
gualitative sections have
a linear sequence on how
each instrument or data
source was used and how
and where data were
collected and recorded.

Has adequate
descriptions of the data
collection process and
procedures including
authorizations and
detailed steps.
Quantitative and
gualitative sections have
most of the following:
linear sequence on how
each instrument or data
source was used and how
and where data were
collected and recorded.

Has vague descriptions of
the data collection
process and procedures
that include
authorizations and
detailed steps.
Quantitative and
gualitative sections have
some of the following:
linear sequence on how
each instrument or data
source was used and how
and where data were
collected and recorded.

Has incomplete
descriptions of the data
collection process and
procedures. Quantitative
and qualitative sections
lack most of the following:
linear sequence on how
each instrument or data
source was used and how
and where data were
collected and recorded.

No descriptions of
the data
collection process
and procedures.

Data Analysis

Has complete
descriptions of how the
analytic process was
conducted for each
research question.
Quantitative analysis
describes the scales (and
subscales) of specified
instruments and the type
of data for each variable.
Qualitative analysis
describes the process
such as coding and
theming with clear
evidence on how codes
moved to themes.

Has adequate
descriptions

on how the analytic
process was conducted
for each research
question. Quantitative
analysis describes the
scales (and subscales) of
specified instruments and
the type of data for each
variable. Qualitative
analysis describes the
process such as coding
and theming with clear
evidence on how codes
moved to themes.

Has vague descriptions of
how the analytic process
was conducted for each
research question.
Quantitative analysis
vaguely describes the
scales (and subscales) of
specified instruments and
the type of data for each
variable. Qualitative
analysis vaguely describes
the process such as
coding and theming with
clear evidence of how
codes moved to themes.

Has incomplete
descriptions

on how the analytic
process was conducted for
each research question.
Quantitative analysis lacks
a description of the scales
(and subscales) of
specified instruments and
the type of data for each
variable. Qualitative
analysis lacks a description
of the process such as
coding and theming with
clear evidence of how
codes moved to themes.

No descriptions
of how the
analytic process
was conducted
for each research
question.




Quantitative

All quantitative questions

Most quantitative

One quantitative

Two or more quantitative

No findings for

Findings have complete findings qguestions have adequate | question lacks findings questions lack findings guantitative
describing the following: [ findings describing the describing any of the describing any of the guestions are
--type of statistical following: following: following: provided
analysis, --type of statistical --type of statistical --type of statistical
--related hypotheses, analysis, analysis, analysis,
--statistics in narrative --related hypotheses, --related hypotheses, --related hypotheses,
and appropriate --statistics in narrative --statistics in narrative --statistics in narrative
tabular form and appropriate and appropriate and appropriate
--concluding statement tabular form tabular form tabular form
indicating the --concluding statement --concluding statement --concluding statement
rejection or retention indicating the indicating the indicating the
of the null hypothesis. rejection or retention rejection or retention rejection or retention
of the null hypothesis. of the null hypothesis. of the null hypothesis.
Qualitative All qualitative questions | Most qualitative One qualitative question | Two or more qualitative No findings for
Findings have complete findings [ questions have adequate [ lacks findings describing | questions lack findings gualitative
(Case Study describing the following: | findings describing the any of the following: describing any of the questions are
points=2X) -- explanation of how the | following: --explanation of how the | following: provided.

analysis was conducted
and the coding was
used to arrive at a set of
themes
--findings as thematic
results and (if relevant)
descriptive statistics
--results presented
without implication,
speculation,
and evaluation.

--explanation of how the
analysis was conducted
and the coding was
used to arrive at a set of
themes

--findings as thematic
results and (if relevant)
descriptive statistics

--results presented
without implication,
speculation,
and evaluation.

analysis was conducted
and the coding was
used to arrive at a set of
themes
--findings as thematic
results and (if relevant)
descriptive statistics
--results presented
without implication,
speculation,
and evaluation.

--explanation of how the
analysis was conducted
and the coding was
used to arrive at a set of
themes

--findings as thematic
results and (if relevant)
descriptive statistics

--results presented
without implication,
speculation,
and evaluation.




Chapter V: Summary, Conclusions, Implications, and Recommendations
20% Dissertation

Quantitative
Discussion

All quantitative questions
have a complete
discussion showing how
the findings

-- are compared,
contrasted and/or
synthesized in context
to prior research on the
topic

--relate how the study is

aligned to and/or
advances the research
on the topic

--are bounded by the
research study design
described in Chapters 1,
2 and 3.

--are supported by the
data and theory and
directly answer the
research questions.

Most quantitative
guestions have adequate
discussions showing how
the findings

-- are compared,
contrasted and/or
synthesized in context
to prior research on the
topic

--relate how the study is

aligned to and/or
advances the research
on the topic

--are bounded by the
research study design
described in Chapters 1,
2 and 3.

--are supported by the
data and theory and
directly answer the
research questions.

One quantitative
question lacks
discussions on how
findings

--are compared,
contrasted and/or
synthesized in context
to prior research on the
topic

--relate how the study is

aligned to and/or
advances the research
on the topic

--are bounded by the
research study design
described in Chapters 1,
2 and 3.

--are supported by the
data and theory and
directly answer the
research questions.

Two or more quantitative
questions lack discussions
on how findings

-- are compared,
contrasted and/or
synthesized in context
to prior research on the
topic

--relate how the study is
aligned to and/or
advances the research
on the topic

--are bounded by the
research study design
described in Chapters 1,
2 and 3.

--are supported by the
data and theory and
directly answer the
research questions.

No discussion of
quantitative
findings

Qualitative
Discussion

All qualitative questions

have complete findings

that

-- are compared,
contrasted and/or
synthesized in context
to prior research on the
topic

--relate how the study is

Most qualitative

guestions have adequate

findings that

-- are compared,
contrasted and/or
synthesized in context
to prior research on the
topic

--relate how the study is

One qualitative question

lacks discussions on how

findings

-- are compared,
contrasted and/or
synthesized in context
to prior research on the
topic

--relate how the study is

Two or more qualitative

questions lack discussions

on how findings

-- are compared,
contrasted and/or
synthesized in context
to prior research on
the topic

--relate how the study is

No discussion of
gualitative
findings




aligned to and/or
advances the research
on the topic

--are bounded by the
research study design
described in Chapters 1,
2 and 3.

--are supported by the
data and theory and
directly answer the
research questions

aligned to and/or
advances the research
on the topic

--are bounded by the
research study design
described in Chapters 1,
2 and 3.

--are supported by the
data and theory and
directly answer the
research questions.

aligned to and/or
advances the research
on the topic

--are bounded by the
research study design
described in Chapters 1,
2 and 3.

--are supported by the
data and theory and
directly answer the
research questions.

aligned to and/or
advances the research
on the topic

--are bounded by the
research study design
described in Chapters 1,
2 and 3.

--are supported by the
data and theory and
directly answer the
research questions.

Quantitative and
Qualitative
Conclusions

All quantitative questions

have complete

conclusions that

-- are significant and
impact the
understanding of the
problem(s) and purpose
of the study

--are stated as major
generalizations and
answer the research
problem

--reflect personal opinion
as long as it is backed
with the data, grounded
in the study results
presented in Chapter IV

--are synthesized and
supported within the
existing research
literature presented in
Chapter ll.

Most quantitative

guestions have adequate

conclusions that

-- are significant and
impact the
understanding of the
problem(s) and purpose
of the study

--are stated as major
generalizations and
answer the research
problem

--reflect personal opinion
as long as it is backed
with the data, grounded
in the study results
presented in Chapter IV

--are synthesized and
supported within the
existing research
literature presented in
Chapter ll.

One quantitative

guestion lacks

conclusions that

-- are significant and
impact the
understanding of the
problem(s) and purpose
of the study

--are stated as major
generalizations and
answer the research
problem

--reflect personal opinion
as long as it is backed
with the data, grounded
in the study results
presented in Chapter IV

--are synthesized and
supported within the
existing research
literature presented in
Chapter ll.

Two or more quantitative

guestions lack

conclusions that

-- are significant and
impact the
understanding of the
problem(s) and purpose
of the study

--are stated as major
generalizations and
answer the research
problem

--reflect personal opinion
as long as it is backed
with the data, grounded
in the study results
presented in Chapter IV

--are synthesized and
supported within the
existing research
literature presented in
Chapter ll.

No conclusions
for quantitative
findings




--are supported with
references on the
theoretical basis.

--are supported with
references on the
theoretical basis.

--are supported with
references on the
theoretical basis.

--are supported with
references on the
theoretical basis.

Implications and
Recommendations

All implications and
recommendations are
stated as new insights
and real-world
applications of the
study’s findings. At least
one implication is stated
for each of the following
types.

--Theoretical implications
as interpretations of the
findings in terms of the
examination of the
theory/theoretical
framework presented in
Chapter 2.

--Practical implications as
statements describing the
applications of new
insights derived from the
study to professional
practice and issues.
--Future
recommendations as
future research
statements based on
what the study did find or
do, or what the study did
not find or do.

Most implications and
recommendations are
stated as new insights
and real-world
applications of the
study’s findings. At least
one implication is stated
for each of the following
types.

--Theoretical implications
as interpretations of the
findings in terms of the
examination of the
theory/theoretical
framework presented in
Chapter 2.

--Practical implications as
statements describing the
applications of new
insights derived from the
study to professional
practice and issues.
--Future
recommendations as
future research
statements based on
what the study did find or
do, or what the study did
not find or do.

Some implications and
recommendations are
stated as new insights
and real-world
applications of the
study’s findings.
Implications do not
address all of the
following types.
--Theoretical implications
as interpretations of the
findings in terms of the
examination of the
theory/theoretical
framework presented in
Chapter 2.

--Practical implications as
statements describing the
applications of new
insights derived from the
study to professional
practice and issues.
--Future
recommendations as
future research
statements based on
what the study did find or
do, or what the study did
not find or do.

Few implications and
recommendations are
stated as new insights and
real-world applications of
the study’s findings.
Implications do not

address all of the following

types.
--Theoretical implications

as interpretations of the
findings in terms of the
examination of the
theory/theoretical
framework presented in
Chapter 2.

--Practical implications as
statements describing the
applications of new
insights derived from the
study to professional
practice and issues.

--Future recommendations

as future research
statements based on what

the study did find or do, or

what the study did not
find or do.

No implications
and
recommendation
s are stated.




APA Guidelines
15% Proposal and 10% Dissertation

APA References No errors in APA style Few errors in APA style Some errors in APA style | Many errors in APA style | Disregard for APA
Citations including, font, spacing, | including, font, spacing, including, font, spacing, including, font, spacing, format
punctuation, punctuation, capitalization, | punctuation, punctuation,
capitalization, and and format for all in-text capitalization, and format | capitalization, and format
format for all in-text citations and references for all in-text citations for all in-text citations and
citations and references and references references
General APA No errors in APA style Few errors in APA style Some errors in APA style | Many errors in APA style Disregard for APA

including, font, spacing,
punctuation,
capitalization, and
format for front/back
matter

including, font, spacing,
punctuation, capitalization,
and format for front/back
matter

including, font, spacing,
punctuation,
capitalization, and format
for front /back matter

including, font, spacing,
punctuation,
capitalization, and format
for front/back matter

format

Grammar, Usage, Mechanics, and Organization

15% Proposal and 10% Dissertation

Grammar, Usage,
and Mechanics

No grammar, usage,
punctuation, and/or
spelling errors

Few grammar, usage,
punctuation, and/or
spelling errors

Some grammar, usage,
punctuation, and/or
spelling errors

Many grammar, usage,
punctuation, and/or
spelling errors

Disregard for
grammar, usage,
punctuation,
and/or spelling

Scholarly Style
and Organization

Scholarly style is evident
exceptionally organized
with logical flow, correct
paragraph and sentence
structure, appropriate
transitions, and formal
word choice -Has the
required number of
scholarly references as

Scholarly style is adequate
with few errors in logical
flow, paragraphing,
appropriate transitions,
and word choice -Has the
required number of
scholarly references as
designated in proposal or

Scholarly style is
inconsistent with some
errors in logical flow,
paragraphing,
appropriate transitions,
and formal word choice.
Does not have the
required number of
scholarly references

Scholarly style is lacking
with many errors in logical
flow, paragraphing,
appropriate transitions,
and formal word choice.
Does not have the
required number of
scholarly references as

No scholarly style
is evident.




per proposal or

dissertation course

dissertation courses and

formal word choice.

designated in proposal or

dissertation courses




